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The FREE is a project aimed at empowering young female refugees and displaced
women in the EU and Eastern neighborhood by promoting entrepreneurship and
employability. By addressing the social, economic and psychological challenges faced
by refugee women, the project seeks to foster gender equality, facilitate post-conflict
rehabilitation and contribute to a more inclusive society.

Statistics show that non-EU citizens tend to have more difficulties to be inserted in the
labor market. This issue is especially acute among forcibly displaced female
representatives. Promoting entrepreneurship can empower young refugee women,
helping them overcome barriers, integrate into their host communities and contribute
to economic growth. Entrepreneurship can be a powerful tool for economic
empowerment, however, it requires specific support. Mentorship programs, peer
support, investing in skills development, promoting intercultural dialogue, supporting
entrepreneurship initiatives and advocating for policy changes are crucial for
integration and empowerment. By implementing these recommendations, the FREE
project can contribute to the economic empowerment of young refugee women and
promote social cohesion in the EU and Eastern neighborhood.

1.1 PROJECT SUMMARY
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1.INTRODUCTION

1.2 PROJECT OBJECTIVES
This project aims to integrate forcibly displaced women through employability and
entrepreneurship that have significant implications for post-conflict rehabilitation and
the promotion of ethnic, religious and intercultural dialogue as well as empowering
them to become financially self-sufficient and independent. 

Due to a comprehensive approach the FREE project focuses on the following specific
objectives:

Promote anti-discrimination and gender equality within the context of displaced
young females;
Equip refugee and displaced women with the necessary digital and soft skills,
including language proficiency and teamwork;
Equip refugee and displaced women with entrepreneurial skills and knowledge
needed to start and manage their own businesses;
Promote citizenship and shared values to foster a sense of citizenship among
displaced young females and promote the common values of freedom, tolerance
and non-discrimination through education;
Empower and engage young people, providing displaced women with the
opportunities and support needed to actively participate in society and pursue their
goals;
Encourage intercultural dialogue to promote understanding and tolerance through
online interactions with young people from other countries.
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1.3 TARGET AUDIENCE

The target audience includes women aged 18-30 years with refugee, migrant or IDP
status, who have been forced to leave their homes due to conflict, persecution or other
circumstances and are particularly vulnerable to the challenges associated with
displacement, including limited educational and employment opportunities.

The project also targets youth workers and trainers involved in its implementation. By
providing training and resources to these professionals, the FREE project aims to
ensure that they have the necessary skills and knowledge to effectively support young
females with refugee or migrant status.

1. 4 THE FREE PROJECT
CONSORTIUM

The  project consortium brings together a diverse group of partners from across
Europe and the Eastern Neighborhood, including Cyprus, Ukraine, Italy, Moldova,
Armenia and Serbia, combining their expertise and knowledge to address the
challenges faced by young displaced women. This collaboration is essential for working
in contexts defined by long-term social and economic disadvantage as it requires a
wide range of skills and perspectives.

The consortium's diverse geographical scope and range of competencies ensure that
the project can effectively address the specific needs and challenges faced by young
refugee and displaced women in different regions.



is a non-profit, non-governmental
organization based in Cyprus. It is
dedicated to promoting social
inclusion, gender equality and
community engagement. Through
various activities, including seminars,
workshops and volunteering, NECI
aims to reduce discrimination and
marginalization, foster a sense of
European identity and empower
individuals;

is an organization based in Milan with
more than 20 years of experience.
Most of its activities focus on sports
and non-formal education. L’ORMA is
accredited as an educational
institution for training schoolteachers
by the Ministry of Education in Italy. 

 is a is a youth-focused organization
based in Ukraine, dedicated to
promoting the development of active
and resilient youth communities. The
organization empowers young people
through innovative non-formal
education, fosters civic engagement,
and supports the local economic
development of Ukrainian
communities. Specifically, Youth
Space implements programs and
projects in areas such as education,
advocacy, ecology, and innovation,
ukrainian post-war recovery,
contributing to cross-border
cooperation and building the
capacity of young leaders in Ukraine.

Information and Education
Development Network - is an
information-consulting organization
based in Armenia which acts as a
network of media makers, non-
formal educators and youth
workers. The organization aims to
empower young people through
quality non-formal education,
enable media makers to update
competencies on fair content
production, enhance the
development of youth work and
provide equal access to it.
Specifically, INTEDNET implements
online and offline programs which
aim to enlarge the specific
knowledge and skills of young
media makers and young leaders in
Armenia.

NECI

L’ORMA

YOUTH SPACE

INEDNET

THE
PARTNERS
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THE
PARTNERS

is a voluntary, non-governmental,
non-partisan and non-profit
association established for an
indefinite period to achieve the
objectives of the development of
civil society and civic values. The
objectives of the Association are:
the development of civil society,
civic values and non-formal
education for citizens, especially
young people; to advocate for
responsible public policy and
practical solutions; to support
activism; education, promotion and
exchange in the field of human
rights; to encourage and promote
the development and knowledge in
local, regional, European and
international relations and
cooperation; promotion and
development of creativity,
innovation and entrepreneurship;
and promotion of sustainable
development and sustainable
development of civil society.

Training and Development Institute is
an NGO that implements programs
and projects in the field of personal,
organizational and community
development. The mission of
MilleniuM is to promote quality non-
formal education by encouraging
civic initiative and youth work at local
level by contributing to personal,
organizational and community
development, and the transforming
the concept of collaboration and
partnership into a current practice of
associative life in the Republic of
Moldova.

BEST SELLER

MILLENIUM
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The FREE project surveyed 115 young refugee and displaced women to learn about
their experiences, needs and challenges in terms of entrepreneurship and
employability. Key areas of concern include employment, education, healthcare and
social participation.

Within the framework of the project FREE there has been conducted a research that
was aimed to explore the challenges and opportunities faced by the younger
generation of refugee women, including their employment, access to education and
healthcare. The research employed a mixed-methods approach to gather
comprehensive data on the employment experiences and challenges faced by young
refugee and displaced women. 

Data Collection Methods included:
Qualitative Surveys

 In-depth interviews and focus group discussions were conducted with young refugee
and migrant women aged 18-30. These sessions provided detailed insights into their
perceptions, experiences and challenges related to employment.

Quantitative Surveys
 Structured questionnaires were developed and administered to collect data on the
entrepreneurship, educational attainment, skills, employment history and current
employment status of the target group.

Focus Group Discussions
 Offline and/or online focus group discussions with refugee, migrant and internally
displaced women were held in groups of up to six people. The topics of discussion
included attitudes towards measures to support their economic activity implemented
by the authorities and NGOs. The data obtained allowed us to identify key factors and
barriers to employment.

Best Practices Analysis
 To identify effective strategies for supporting young refugee women's employment,
we examined case studies of successful projects and those that faced challenges.
These projects were implemented by various organizations, including NGOs and
community centers. By analyzing these case studies we gained insights into the factors
that contributed to successful employment outcomes. Additionally, we identified
common challenges faced by young refugee women and the strategies used to
overcome them.

Observation
 Systematic observations were conducted in employment centers to collect and
analyze statistical data on the presence of young refugee and displaced women.

2. METHODOLOGICAL
FRAMEWORK

2.1 RESEARCH METHODOLOGY
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Through the use of thematic analysis, descriptive statistics and cross-case comparison,
we were able to uncover valuable insights and identify key trends. 

The research on female refugees for entrepreneurship and employability has provided
important insights into the challenges and opportunities faced by this vulnerable
population. Despite the challenges encountered by partners, the research has
successfully gathered rich qualitative data and provided a comprehensive
understanding of the needs and experiences of female refugees. This extensive
approach provided a solid foundation for developing evidence-based
recommendations.

10

2.2 NON-FORMAL EDUCATION
APPROACH

Research confirmed that non-formal education plays a crucial role in enhancing the
employability of young refugee and displaced women. The integration of digital and
soft skills training is particularly important in today's competitive job market as long as
proficiency in these areas are appreciated by employers and increase the chances of
getting a job. Additionally, non-formal education can provide young women with
opportunities not only for professional but also for personal development, building
confidence, increasing their self-esteem and creating a sense of belonging and
community.

Education is considered a long-term investment. The FREE project recognizes the
enduring benefits of non-formal education in empowering young refugee women. By
focusing on entrepreneurship, practical digital and soft skills, we can empower young
refugee women and create a lasting positive impact.

Key areas of focus: 
Practical skills development

 Such soft skills as teamwork, critical thinking, curiosity, problem-solving and resilience
are invaluable for navigating the challenges of displacement and succeeding in the
labor market.

Digital skills development
 Proficiency in digital skills is increasingly important in today's competitive job market.
Non-formal education programs can provide training in essential digital skills, such as
computer literacy, online communication, digital marketing, etc.

Entrepreneurship support
 Opportunity to get engaged in entrepreneurship will provide female refugees with the
ability to develop their ideas, access funding and implement their projects.

Networking and collaboration
Non-formal education programs can foster networking and collaboration among
young refugee women, professionals and entrepreneurs, creating a supportive
environment for their development and success.
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All in all, with the help of non-formal education young refugee women can be
empowered with the tools they need to overcome challenges, build resilient careers
and contribute meaningfully to their communities.

2.3. KEY RESEARCH FINDINGS
The research that has been conducted and the comprehensive analysis of survey data
has revealed several key findings regarding the challenges faced by young refugee and
displaced women which can significantly hinder their ability to find and maintain
employment. These findings provide valuable insights into the factors influencing their
employment prospects and highlight the need for targeted interventions to address
their unique needs.

Challenges include:
Discrimination

Refugee women may face discrimination based on their refugee status, gender,
ethnicity, age or other factors, limiting their access to job opportunities and hindering
their career advancement. This can create a hostile and unwelcoming work
environment, making it difficult for them to succeed and reach their full potential.

Language barriers
 Limited proficiency in the language of the host country can hinder effective
communication, understanding of job requirements and interaction with potential
employers.

Cultural barriers
Cultural differences in workplace expectations, communication styles and dress codes
can make it challenging for refugee women to navigate the job market and integrate
into the workplace.

 Limited access to job opportunities
 Lack of connections, networking opportunities and information about available jobs
can make it difficult for refugee women to find suitable employment. These challenges
may be compounded by limited access to job boards, lack of professional networks and
cultural barriers.

Educational gaps and disparities
 Access to education remains a critical issue with many young refugee women unable
to pursue further education due to financial constraints, lack of documentation and
cultural barriers. Additionally, some of them may have difficulty obtaining recognition
of their qualifications which can reduce their employability. This can be particularly
challenging for those who have experienced disruptions in their education due to
conflict or displacement. 

Lack of work experience
 Limited work experience, especially in the host country, can make it difficult for
refugee women to compete for jobs and secure employment.



Financial constraints
Limited financial resources can be a significant barrier for young refugee women,
preventing them from accessing education, training and job opportunities. Financial
constraints may force young refugee women to prioritize immediate needs, such as
food and shelter, over education and job training. Additionally, limited access to
financial services, such as loans and grants, can make it difficult for refugee women to
start their own businesses or invest in their education and career development.

 Psychological distress
The trauma of displacement and conflict can have a significant negative impact on the
mental health and well-being of young refugee women, affecting their ability to
participate in the workforce. 

To address the challenges faced by young refugee and displaced women, there can be
suggested a number of recommendations. By implementing these recommendations,
we can create a more inclusive and supportive environment for young refugee and
displaced women, empowering them to achieve their economic goals and contribute
to the development of their host communities.

Recommendations:
Collaborating with local initiatives is essential for the sustainability of employment
and entrepreneurship programs for refugee and displaced women. By partnering
with local authorities and NGOs, we can ensure that they have access to existing
resources and support mechanisms, ultimately leading to improved outcomes.
To support the economic empowerment of young refugee women, we recommend
improving access to education and healthcare, creating targeted employment
opportunities and fostering entrepreneurship. By addressing these key areas, we
can create a more inclusive and supportive environment that enables young
refugee women to achieve their economic goals and contribute to the
development of their host communities;
Language training programs will help young refugee women improve their
proficiency in the host country's language, enabling them to communicate more
effectively, access job opportunities and integrate into their new communities;
Accessible and culturally adaptable training materials and interactive learning
methods are key to engaging and motivating our target audience. By developing
accessible and culturally appropriate training materials and incorporating
interactive elements, we can enhance their learning experience and ensure that the
training is relevant to their specific needs and challenges;
By fostering mentorship programs, peer support groups and virtual networking
platforms, we can connect women with resources, opportunities and a sense of
community, providing them with valuable guidance and encouragement. This will
empower them to overcome challenges and succeed in their personal and
professional lives;
Advocating for international cooperation is essential for addressing the global
refugee crisis and ensuring that refugee women have access to the support and
resources they need to thrive. By working together, governments, international
organizations and civil society can provide a more comprehensive and effective
response to the challenges faced by refugee women.
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 3. ENTREPRENEURSHIP
AND BUSINESS SKILLS

TRAINING
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3.1. TRAINING MODULES
Module 1: Marketing Principles

Marketing is the cornerstone of business success, especially for startups and small
enterprises. It involves identifying customer needs, developing products or services to
meet those needs and promoting them effectively to target markets. By employing
sound marketing principles, entrepreneurs can position their businesses in a
competitive landscape, attract customers, and achieve long-term growth.

Understanding the Market

A crucial first step in marketing is understanding the market, which entails knowing
the target audience and the external factors influencing their decisions. This process is
informed by Market Research, which involves gathering and analyzing information
about customer needs, market trends and competitive forces. Kotler and Armstrong
(2017) define market research as "the systematic design, collection, analysis and
reporting of data relevant to a specific marketing situation." 
This research can be categorised into two types:

Primary research - direct data collection through surveys, interviews or focus
groups.
Secondary research - utilising existing data from industry reports, studies, and
databases.

Useful framework: The STP Model
The Segmentation, Targeting and Positioning (STP) framework is one of the most
widely used tools for understanding and reaching the right customers.

Segmentation: This process involves dividing the market into smaller groups of
consumers who share similar characteristics. Segmentation can be based on
various factors such as demographics (age, gender, income), geography,
psychographics (lifestyle, values), and behavior (purchasing habits).
Targeting: Once the market is segmented, businesses must choose which
segment(s) to target. A startup with limited resources might focus on a niche
market, providing products or services tailored to specific customer needs (Kotler &
Keller, 2016).
Positioning: This refers to how a business wants its product or service to be
perceived by the target market. A well-positioned product highlights its unique
value proposition (UVP), differentiating it from competitors. This can be achieved by
emphasizing quality, price, innovation, or customer service (Osterwalder et al., 2014).



Competitive Analysis
Understanding the competitive landscape is another critical aspect of marketing.
Michael Porter’s Five Forces Model (1980) is a useful tool for analyzing the dynamics of
competition within an industry:

Industry rivalry: Intensity of competition among existing firms.1.
Threat of new entrants: The ease with which new competitors can enter the market.2.
Bargaining power of suppliers: The influence suppliers have on the cost of inputs.3.
Bargaining power of buyers: The power of customers to influence prices.4.
Threat of substitutes: The availability of alternative products that can fulfill the same
need.

5.

This framework helps businesses understand the potential risks and opportunities in
their competitive environment, enabling them to position themselves more effectively.

Building a Strong Brand

Branding is essential in differentiating a business from its competitors and creating
lasting relationships with customers. A strong brand identity not only drives consumer
preference but also fosters customer loyalty, leading to repeat purchases and long-
term profitability (Aaker, 1996).

Useful framework: Brand Identity Prism
Kapferer’s (2008) Brand Identity Prism is a model that helps businesses define their
brand. It consists of six key elements:

Physique: The tangible aspects of the brand (logo, colors, design).1.
Personality: The character and tone of the brand (e.g., friendly, professional).2.
Culture: The values and principles that the brand embodies.3.
Relationship: The type of relationship the brand seeks to build with customers (e.g.,
close, supportive).

4.

Reflection: How customers see themselves when using the brand.5.
Self-Image: How customers perceive themselves as users of the brand.6.

A strong brand identity is built by aligning all these elements to create a cohesive and
compelling image. For instance, luxury brands often emphasize exclusivity, high quality
and superior customer service to reinforce their premium positioning (Kapferer, 2008).

Value Proposition and Differentiation
A well-defined Value Proposition is central to any successful marketing strategy. It
clearly articulates the unique benefits that a product or service provides to the
customer, addressing their pain points or desires (Osterwalder et al., 2014). A strong
value proposition differentiates the product from competitors and makes a compelling
case for why customers should choose it.
For example, a business offering eco-friendly products might highlight the
environmental benefits and superior quality of their products as part of their value
proposition. This resonates with environmentally conscious consumers, giving the
business a distinct competitive edge (Lovell, 2010).

14
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Marketing Strategies

Once the market is understood and the brand is established, businesses must
determine how to effectively reach their target audience. This involves selecting
appropriate marketing strategies and channels.

Digital Marketing1.
Digital marketing is a powerful tool for small businesses and new entrepreneurs due to
its cost-effectiveness and wide reach. If we look at Chaffey and Ellis-Chadwick (2019),
digital marketing includes a variety of tactics such as:

Search Engine Optimization (SEO): Improving website visibility in search engines to
attract organic traffic.
Social Media Marketing: Engaging with customers on platforms like Instagram,
Facebook, TikTok and LinkedIn.
Content Marketing: Providing valuable content (blogs, videos, infographics) to
attract and engage customers.

These strategies allow businesses to create personalized campaigns that resonate with
specific customer segments and contribute to the building of an audience, or a
community.

    2. Useful framework: AIDA Model
Understanding the customer journey is an important aspect of marketing. The AIDA
(Attention, Interest, Desire, Action) model is a classic marketing tool that outlines the
steps a consumer goes through before making a purchase (Annex 1):

Attention: Capturing the consumer’s attention through eye-catching content or
advertisements.
Interest: Generating interest by explaining how the product or service meets the
customer’s needs.
Desire: Creating a desire for the product by showcasing its benefits and advantages
over alternatives.
Action: Encouraging the customer to take action, such as making a purchase or
signing up for a service.

This model is especially useful for designing marketing campaigns, as it emphasizes
the progression from awareness to purchase, ensuring that potential customers are
effectively guided through the sales funnel.
The sales funnel is the theoretical customer journey before a person buys something.
    
    3. Customer Relationship Management (CRM)
Building long-term relationships with customers is critical for business success. 
Customer Relationship Management (CRM) refers to strategies and technologies used
to manage interactions with current and potential customers (Buttle, 2019). A good
CRM strategy involves collecting customer data, tracking interactions, and using
insights to improve customer experience and loyalty.

Popular CRM tools, such as Salesforce or HubSpot, enable businesses to automate
marketing efforts, personalize communication and provide timely follow-ups. This
improves customer retention and maximizes the lifetime value (LTV) of each customer,
which is crucial for small businesses with limited marketing budgets.
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Module 2: Financial Management

Financial management is a crucial element in the success of any business. It involves
planning, organizing, controlling, and monitoring financial resources to achieve
business objectives. For entrepreneurs, particularly those in the early stages of business
development, effective financial management can mean the difference between
success and failure. With knowing the financial principles, business owners and
entrepreneurs can ensure sustainability and profitability.

Budgeting and Financial Planning

Budgeting is the process of creating a financial plan for the business. It includes
projecting income, identifying fixed and variable expenses, and estimating profits. For
small businesses and startups, particularly those run by displaced women, careful
budgeting is essential for controlling costs and ensuring that the business remains
financially viable.

According to Garrison, Noreen, and Brewer (2018), a budget serves as a roadmap for
financial decision-making and allows business owners to allocate resources effectively.
It helps in setting financial goals, determining the necessary capital and identifying
potential financial challenges.
Types of Budgets:

Operating budget: This budget is projects’ day-to-day business expenses (e.g., rent,
utilities, wages) and   expected revenues. This type of budget focuses on the
business’s core activities and is crucial for managing cash flow.

1.

Capital budget: This budget is used to plan for major investments or purchases,
such as equipment, technology, or property. Capital budgeting ensures that large
expenses are managed in line with the business’s long-term goals.

2.

The Zero-Based Budgeting approach is particularly useful for startups and new
entrepreneurs. This method requires businesses to justify every expense for each new
period, ensuring that no funds are spent without a clear purpose (Pyhrr, 1973). This is
beneficial for small businesses operating with limited resources, as it ensures financial
discipline from the start.

Financial Statements

Financial statements are the formal records of a business’s financial activities and
provide insight into the company’s financial health. These statements are crucial for
decision-making, performance analysis, and attracting investors or lenders.

1) Profit and Loss Statement (P&L)
The Profit and Loss (P&L) Statement, also known as the income statement, summarises
revenues, costs, and expenses incurred during a specific period (Wild, Shaw, &
Chiappetta, 2018). It shows whether the business is profitable and is key for assessing
overall performance.
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2)Balance Sheet
The Balance Sheet provides a snapshot of a business’s financial position at a specific
point in time. It consists of three main components:

Assets: What the business owns (e.g., cash, inventory, equipment).1.
Liabilities: What the business owes (e.g., loans, accounts payable).2.
Equity: The owner’s stake in the business (assets minus liabilities).3.

A well-managed balance sheet reflects the financial stability of the business. It ensures
that assets outweigh liabilities, indicating that the business is in a strong financial
position (Brigham & Ehrhardt, 2014). Regular monitoring of the balance sheet helps
entrepreneurs make informed decisions about investments, borrowing and business
growth.

3) Cash Flow Statement
Cash flow refers to the movement of money in and out of the business. The Cash Flow
Statement tracks cash inflows (sales, loans, investments) and outflows (expenses,
purchases, debt payments), providing a clear picture of liquidity.
There are three types of cash flows to monitor:

Operating cash flow: Cash generated from core business activities, such as sales of
goods and services.

1.

Investing cash flow: Cash used for investing in business assets like equipment or
technology.

2.

Financing cash flow: Cash inflows from funding sources (e.g., loans or equity
investment) and outflows for loan repayments or dividend payments.

3.

Cash flow management is critical for startups and small businesses because running
out of cash can lead to insolvency, even if the business is profitable on paper (Carter &
Van Auken, 2005). Entrepreneurs should monitor cash flow regularly to ensure they
have enough liquidity to cover daily operations and unexpected expenses.

4) Access to Funding and Capital
For many entrepreneurs, particularly displaced women, access to traditional funding
can be limited due to a lack of credit history, collateral or financial literacy.
Understanding the different types of funding options available is critical to overcoming
these challenges.

Types of Funding

Personal Savings and Bootstrapping: Many entrepreneurs start by using their
personal savings or income from existing jobs. Bootstrapping involves running the
business with minimal external funding and re-investing early profits into the
business. This approach offers complete control but can limit growth if financial
resources are scarce (Brush et al., 2006).
Grants and Crowdfunding: Non-repayable funds provided by governments, NGOs,
or private organisations are another option. Grants often focus on specific social
causes, like empowering women or supporting refugees. Crowdfunding platforms,
such as Kickstarter and GoFundMe, allow entrepreneurs to raise small amounts of
money from a large number of people, leveraging their networks.



Investor Pitching

When seeking larger amounts of capital, entrepreneurs may turn to investors. To
secure investment, it is crucial to create an effective business pitch that clearly
communicates the value of the business, its potential for growth and how the
investment will be used (Clark, 2008). 
A strong pitch typically includes:

Business overview: A brief introduction to the business and its mission.
Market opportunity: Data on the market size, target audience, and competitive
landscape.
Financial projections: Clear, realistic estimates of revenue growth, profitability, and
return on investment (ROI).
Exit strategy: How investors can expect to profit from their investment, whether
through dividends, share buybacks, or selling equity.

Investors are often interested in scalability and growth potential, so entrepreneurs
must demonstrate a clear path to profitability and market dominance.

Risk Management in Financial Planning

Entrepreneurs face various financial risks, such as market fluctuations, unexpected
expenses, or changes in regulations. Risk management involves identifying potential
financial risks and developing strategies to mitigate them (Hillson, 2017). 
Key strategies include:

Building a Financial Cushion: Keeping a portion of profits aside as emergency funds
to cover unexpected costs.
Diversifying Revenue Streams: Reducing reliance on a single product or customer
base.
Regular Financial Reviews: Monitoring financial statements to identify potential
risks early and make necessary adjustments.

By actively managing risks, entrepreneurs can avoid financial crises and ensure long-
term stability.

Effective financial management is crucial for any entrepreneur, especially for displaced
women starting their own businesses. Through proper budgeting, understanding
financial statements, securing funding, and managing risks, they can build sustainable
businesses that not only thrive but also contribute to the social and economic
development of their communities.
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Module 3: Business Planning and Implementation

Business planning is the process of mapping out the steps necessary to transform an
entrepreneurial idea into a successful business venture. It involves creating a detailed
plan that outlines the business’s objectives, target markets, marketing strategies,
operational structure, and financial projections. Implementation, on the other hand, is
the execution of that plan, ensuring that the business moves from idea to action.

Effective business planning helps entrepreneurs navigate potential risks, secure
financing, and align resources toward achieving their goals. According to Kuratko
(2016), a solid business plan not only serves as a blueprint for operations but also
provides a roadmap for scaling and sustaining the business.

The Business Plan Structure

A comprehensive business plan typically includes the following sections:
Executive Summary: A brief overview of the business, its mission, goals, and the
products or services offered.

1.

Market Analysis: Detailed research on the industry, target market, and
competition.

2.

Marketing and Sales Strategy: How the business plans to attract, convert, and
retain customers.

3.

Operations Plan: The logistical framework for how the business will function on a
daily basis.

4.

Financial Plan: Financial projections, including revenue, expenses, and profitability.5.
Appendices: Supporting documents such as legal agreements, product images, or
detailed financial statements

6.

Framework: Business Model Canvas

One of the most effective tools for business planning is the Business Model Canvas
(Osterwalder & Pigneur, 2010). This framework provides a visual representation of the
key components of a business, helping entrepreneurs map out how the business will
create, deliver, and capture value. 
The Business Model Canvas consists of nine building blocks:

19

Customer Segments: Who are the business’s target customers? This section
defines the different groups of people or organizations the business serves.
Entrepreneurs must clearly identify their primary market segments and
understand the needs and behaviors of each.

1.

Value Propositions: What unique value does the business provide? The value
proposition answers why customers should choose this product or service over
others. It focuses on solving customer problems or fulfilling their needs.

2.

Channels: How does the business reach its customers? This involves the
methods used to communicate with and deliver products or services to
customers, such as online platforms, direct sales, or retail stores.

3.
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4. Customer Relationships: What kind of relationship does the business establish
with its customers? This includes customer support, personalized services, and
engagement strategies that foster loyalty.
5. Revenue Streams: How does the business make money? This outlines the
sources of revenue, whether through direct sales, subscription models, licensing,
or other means.
6. Key Resources: What assets are essential to the business’s operations? These
include physical, intellectual, human, and financial resources that support the
business model.
7. Key Activities: What are the core actions needed to deliver the value
proposition? These activities ensure that the business runs smoothly, such as
production, marketing, or distribution.
8. Key Partnerships: Who are the external partners that help the business
succeed? This may include suppliers, distributors, or strategic alliances that
provide necessary resources or services.
9. Cost Structure: What are the major costs involved in running the business? This
section helps entrepreneurs understand the cost drivers and ensure that
expenses align with the revenue model.

The Business Model Canvas allows entrepreneurs to visualize the interconnectedness
of different aspects of their business and identify potential gaps or areas of
improvement.

Setting SMART Goals

An important part of business planning is setting clear and achievable goals. The
SMART framework—Specific, Measurable, Achievable, Relevant, and Time-bound—
provides a structured approach to goal setting (Doran, 1981).

Specific: Goals should be clear and unambiguous. For example, instead of setting a
general goal like "increase sales," a SMART goal would be "increase monthly sales by
15% within six months."

1.

Measurable: Entrepreneurs should be able to track progress toward the goal.
Measurable goals have clear indicators of success, such as "achieve $100,000 in
revenue by the end of Q3."

2.

Achievable: Goals should be realistic, based on the resources and capabilities of the
business. Entrepreneurs must consider whether they have the tools, skills, and
finances to achieve the goal.

3.

Relevant: Goals should align with the overall mission and long-term vision of the
business. For instance, expanding product offerings may be relevant if it supports
the business’s value proposition.

4.

Time-bound: Goals should have a defined timeframe. Setting deadlines ensures
that there is a sense of urgency and focus, motivating entrepreneurs to work
toward their objectives.

5.

SMART goals are essential for providing direction, tracking progress, and motivating
teams. Entrepreneurs who set SMART goals are more likely to achieve tangible results
and keep their business on track.



Implementation: Turning Plans into Action

Once the business plan is developed, the next step is execution. Business
implementation refers to putting the strategies and processes outlined in the plan into
action. It requires strong leadership, effective resource management, and ongoing
monitoring to ensure that the business is progressing as intended.

1.Leadership and Team Building
One of the key factors in successful implementation is leadership. Entrepreneurs need
to create a vision that inspires and motivates their team. They should also focus on
building a competent team with the necessary skills to execute the business plan.
According to Mumford, Zaccaro, and Harding (2000), successful leaders are those who
can solve problems, make decisions under uncertainty, and guide their team toward
achieving business goals.

2.Resource Allocation
Resource management is crucial during implementation. This involves ensuring that
the necessary resources—capital, technology, personnel, and materials—are available
and used efficiently. The Resource-Based View (RBV) of the firm (Barney, 1991) suggests
that businesses can gain a competitive advantage by effectively managing their
resources and capabilities. Entrepreneurs should continuously assess whether their
resources are aligned with the strategic goals of the business and make adjustments
where necessary.
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The concept of culture

Every human community has developed its own culture. The first associations invoked
by the term culture refer to theater, literature, music or other forms of elitist culture.
The concept, however, has a much broader meaning.
Culture could be defined by:

the perception of what is good and what is bad;
perception of time;
relations between women and men;
the way they relate within the family, how family roles are distributed;
the manner of distribution of social power, its possession;
the attitude towards traditions;
the attitude towards other cultures;
the role of religion in people's lives;
the rules followed when preparing food;
attitude towards alcohol consumption;
the language used, the languages ​​spoken;
the way in which people communicate and the exchange of information takes
place, etc.

Culture is a fundamental system that includes the vision of the world in which we live,
the values ​​and norms according to which we act, the language we speak, the way we
dress, feed ourselves, communicate and relate to other individuals, etc. - a whole
program that determines our everyday behavior.

Culture can be compared to an iceberg. The peak, which is on the surface, contains
characteristics that can be identified very easily (music, traditional cuisine, clothing
style, architecture, etc.), while other characteristics (the massive part of the iceberg,
hidden under water) are much more difficult to distinguish. These latter features, such
as the history (memory) of the people, through which the specific culture of a nation is
built and shared, behavioral norms, accepted values ​​and the way in which the world,
nature and time are perceived, are apparently not visible. But they are the foundation
of every culture.

 4. INTERCULTURAL
COMMUNICATION

TRAINING
4.1. IMPORTANCE OF
INTERCULTURAL COMMUNICATION
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Culture is not a static phenomenon, but one in continuous transformation. In this
context, several fundamental questions are required, such as:

Is the culture changing? If so, why and how do these changes occur?
How closely connected is the behavior of individuals and their own culture?
Is it possible to live simultaneously in harmony with different cultural patterns?
How do different cultures interact with each other?

Within a culture there can be various subcultures. Their distinctive features relate to
the simplification of language; clothing preferences, music, etc. It is important to
mention that some visible cultural similarities can hide deep differences of which we
should be equally aware in order not to exclude them.

Levels of culture

There are several levels of expression of cultural diversity, which help us to better
understand a culture. In this context, it is very important to make a delimitation
between the specific elements, the behavior of the members and the symbols that
characterize a certain culture.

According to N. Hidalgo's classification, we distinguish the following levels of culture:
the concrete level – expression of all the characteristics related to culture through
visible elements, such as clothing, food, music, games, etc.;
the behavioral level – recognized through the social roles that exist in a culture,
through the manner of communication, especially non-verbal language, through
the behavior towards representatives of other cultures or towards people of the
opposite sex, different social status, etc. The behavioral level reflects: family
relations, gender equality, political affiliation and everything that "places us" in a
social structure;
the symbolic level – involves the values ​​and beliefs characteristic of a culture. This
level is the key that helps us understand how individuals define themselves, their
worldview, value system (secular and religious), etc.

Hidalgo's model – from the concrete to the abstract – emphasizes how difficult it is to
identify, understand and accept these different levels of expression of cultural traits.

Dimensions in the study of cultures

In order to better understand other cultures, it is necessary to examine not only the
differences, but also the similarities between them. The researcher Geert Hofstede
claims that the main attributes of human cultures can be analyzed on the basis of 5
dimensions, each representing a continuity, being in an interdependent relationship
with the others.
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The first dimension refers to the possession of power and involves the comparison
of cultures from the point of view of the distribution of social power between
individuals and institutions. In other words, the social hierarchy considered
acceptable is analyzed. In some cultures, one person holds an enormous part of the
social power (top of the pyramid), compared to the rest of the citizens; in others,
power is distributed more evenly, thus the pyramid of social power is less "sharp".
An element of maximum interest is the way of making important social decisions
(democratically or authoritarianly), but also the fact who will be their beneficiary
(whose needs will be taken into consideration in the first place), etc.
The second dimension relates to risk management. Societies differ in terms of their
ability to protect themselves from unpleasant situations, to face threats and to
ensure the protection of their members. The respective rules establish the actions
of the society as a whole, but also the behavior of each individual member. We can
also analyze here the rigidity of cultural traits, which determines, in turn, openness
to social changes.
The third dimension, with "individualism" at one pole and "collectivism" at the
other, defines to what extent "we" is more important than "I", as well as what is the
difference between "us" and "them" (others).
The fourth dimension refers to the perception of the social roles of men and
women. These two genders are assigned different roles and expectations. By
comparing the status of women in different cultures (access to the labor market,
political representation, etc.), we will determine how power is shared between
members of different sexes.
The fifth dimension compares cultures from the point of view of reporting to
history or time, requesting answers to the following questions: How much does a
society respect its traditions? Is there a clear vision of the future? Which context -
the past or the future - has greater weight in making important decisions?

In some North American Native communities, for example, all important community-
level decisions are preceded by a complex analysis of possible consequences for the
next five generations. Another extreme would be societies where, in the process of
making crucial decisions, they insist on the values ​​of the past (How would our
ancestors have acted in the given situation?).

It is necessary to remember that the examination of cultures according to the
mentioned dimensions does not imply their classification into "good" or "bad", but only
the ascertainment of the characteristics of the cultures based on the same parameters,
in order to know and compare them.

There are other dimensions that can be used in a deeper investigation of cultures and
their characteristics. Some authors are of the opinion that we can also observe
differences depending on the speed of information transmission between group
members (how long it takes until certain important decisions become known and
understood). 
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The speed of understanding the messages depends on the level of their explicitness, as
well as on the detailed knowledge of the context. For example, within a family,
communication takes place for years, so its members understand the transmitted
message very well, even if the situation is not clearly defined. Many things are simply
assumed because the preconditions already exist to correct the interpretation of the
message.

A similar situation regarding communication also occurs in society. Knowing the
context allows the members of a collective to understand the message transmitted.
Problems arise when the message is delivered to people unfamiliar with the context
because they do not have enough information to facilitate the correct perception of
the message.

From this point of view, highly contextualized cultures are those in which the bonds
between members are strong and deep. Examples include Japanese, Arab and
Mediterranean cultures. Cultures considered to be less contextualized (American,
Swiss, German, Scandinavian) need the messages of social importance to be clearer.
Cultures can also be compared depending on the personal space of each individual, to
which others, especially strangers, do not "have access". This trait can be observed by
analyzing the degree of closeness of society members to important persons. For
example: How close can they get to the king/emperor? How far (physically) does the
teacher sit from his students? Is the chair placed high and the teacher sits behind it,
facing the audience, or does he move around the class?

For each culture it is equally important how it establishes its territoriality or how it
perceives time – monochronic or polychronic.

Undoubtedly, there are still many other aspects that help us to understand a culture
more deeply, such as:

What is the connection between the stability of culture and the process of its
change?
How do cultures interact and influence each other?
How accepted are cultural differences?

From ethnocentrism to ethnorelativism

As a rule, the basis of intercultural conflicts is ethnocentrism. The development of
intercultural sensitivity implies the transition from ethnocentrism to the acceptance of
differences and to ethnorelativism. Milton Bennett has developed, based on several
researches, a dynamic model that defines intercultural competence in terms of the
stages of personal development.
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The fundamental concept of the model is differentiation, which refers to two
phenomena:

people see one and the same thing in different ways;
societies differ from each other in the way they maintain their cultural models or
representations of the world.

In M. Bennett's view, cultures offer various ways of perceiving and interpreting reality.
Developing intercultural competence essentially means learning to recognize,
compare and accept these differences. The model designed by M. Bennett assumes six
stages of development of cultural sensitivity (Annex 2).

Multiculturalism and interculturality

Both scientific discourse and everyday language operate more and more often with
the notions of multiculturalism and interculturality, which present certain differences.

Multiculturalism refers to a broad social framework, in which different sociocultural
groups live in a common physical space, without explicitly intending to communicate
and cooperate, to establish intentionally and planned relations of cultural exchange
and mutual knowledge. The representatives of these groups come into contact only by
chance or when they are forced by concrete life situations. Mutual tolerance is of a
passive type, each one is rather focused on himself, the others being considered a
possible threat to the group's identity. In such situations, several cultures coexist,
without having conflicts, but also without building permanent and consistent relations
of cooperation.

Intercultural communities are ethnic, religious groups that live in the same space,
maintain open relationships, interact in the sense of mutual recognition, respect for the
values ​​and traditions of others, and each other's way of life.

Interculturality refers to the concrete individual, to the experience of cultural diversity
that he naturally lives. Contacts and exchange between cultures do not take place
programmatically, at the social level, but primarily through the interactions of
individuals and through borrowings first made at the microsocial level and assimilated,
later accepted at the level of a wider group. Interculturality is a process that takes place
at the intersection of cultures and does not present an end in itself. In the case of
intercultural societies, groups are no longer strongly centered on their own identity.
The free movement of citizens, the widespread use of mass media and multimedia, as
well as the phenomena recent migrations have generated the formation of mosaic-
type societies, in which the elements of the native culture are subtly combined with
aspects of the culture of other groups.

People can no longer be "pure blood", because almost every personal history involves
something or someone from another religion, nationality, ethnicity. We must be aware
of the fact that we are the product of mixed societies, in which it is not even known
exactly who launched an idea, a tradition, a proverb, a dish, etc.



27

Cultural pluralism means the intersection and dialogue between several cultures,
without rigid borders, given once and for all. Interculturality involves understanding,
appreciating and valuing one's own culture, as well as respect based on authentic
information and active interest in the culture of other ethnic groups.

Interculturality involves valuing other cultures, not only in the sense of approving all
their aspects, but also trying to distinguish in what way a certain culture can be a
source of values ​​for its members, but also for representatives of other cultural groups.
She adds up the set of phenomena and processes that arise from the constructive
encounter between two or more cultures.

Intercultural communication

The individual's ability to communicate is a sine qua non condition for success in any
field. Words are the "bricks" of language - therefore, mastering their meanings is an
indispensable prerequisite for anyone who aspires to become a good communicator.

Through communication we manage to understand each other more or less
effectively. The act of communication can lead to relationships of harmony,
collaboration or, on the contrary, to disputes or conflicts, when it is distorted.
Communication represents the solution for positive interpersonal relationships, which,
in turn, determine the psychosocial development of both individuals and society.

The classic communication system assumes the existence of the following essential
components: the sender, the person who generates the message; the receiver – the
person who receives the message; the code – the system of signs with the help of
which the transmitter encrypts the information, and the receiver deciphers it; the
channel through which the message is transmitted and received.

Interhuman communication rarely uses only one channel: as a rule, it operates with a
complex set of stimuli, configured, broadly, from the following categories of language:

verbal language – articulated speech and the meanings conveyed with the help of
words specific to a language;
paraverbal language – the meanings beyond words, the totality of stimuli and
signals transmitted through the tone, volume and rhythm of the voice;
body language/non-verbal – the entire complex of stimuli and signals transmitted
through posture, physiognomy, facial expressions, gestures, gaze and distances.

Often, the information provided by a gesture, facial expression, positioning of the
partner in space is more truthful than the verbal message.
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Communicating effectively means:
to develop your thinking, affectivity and personality;
to inform intelligibly and correctly understand the meaning of the message;
to notice and be aware of the audience's reactions, attitudes and behavioral
changes.

Effective communication is based on the following principles:
The way we say something can be more important than the content of the
message.
What the receiver understands is more important than what the sender says.
The sender is always responsible for the effects of a message on the receiver.
The communication cannot be deleted; it is impossible not to communicate.

A complex analysis of intercultural communication was first made by the American
ethnologist and semiotician T. H. Hall. Through that concept, appearing for the first
time in his work The Silent Language (Silent Language) and knowing a wide
distribution, the American author emphasizes the belonging of the protagonists of a
communication process to different cultures.

Some authors stress the fact that "contact between nations or cultures is not the object
of study of intercultural communication, but contact between people". According to
others, communication can be characterized as intercultural if it is both auditory and
visual. There are also opinions that this is a communication between representatives of
two (or more) cultures.

In fact, intercultural communication can also take place within a nation, between
representatives of different ethnicities, just as international communication can also
take place within the same cultural space.

Intercultural interaction involves much more than understanding the norms of a
group, it involves accepting and tolerating differences. An all-encompassing definition
of interculturality is offered by Micheline Ray: "Whoever says intercultural, says, starting
from the full meaning of the prefix inter-, interaction, exchange, openness, reciprocity,
objective solidarity".

Social interaction represents a reciprocal action resulting from the interference of
actions initiated by persons, groups or collectives through which the conditions of
manifestation are influenced and the performances obtained. Social interaction is
interpersonal or intergroup, situational, of variable duration and results from the
mutual influences of the agents involved. From the perspective of mutual influence,
three forms of social interaction are distinguished: cooperation, opposition and
accommodation.

In general, social interaction presupposes a tacit or explicit consensus of social actors
on the rules that regulate interpersonal or intergroup relations, relatively stable or
repeated in different situations.
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Levels of communication

Communication can take place on several relatively distinct levels:
Intrapersonal communication is a person's inner "dialogues".
Interpersonal communication arises in the dialogue between two interlocutors.
Group communication occurs between group members and/or with members of
other groups.
Public communication - Public speech or public communication is any kind of
speech, exposition or presentation given by a person before an audience more or
less numerous.

Depending on the criterion considered, we can distinguish several types of
communication (Annex 3).

A criterion of effective communication is the appropriate use of communication types.
Within any communicative (interpersonal) act, two processes take place
simultaneously: representation (individuals make various statements about
something) and presentation (the way in which certain information is presented). This
determines and defines the way of relating to other people.

4.2. TRAINING METHODS
1) Cultionary
What is your first image of somebody from another country? How do you translate it
into a drawing? If you like Pictionary you will love “Cultionary”. 
 Issues addressed: Images, stereotypes and prejudice. 
 Aims 

To work with and explore our stereotypes and prejudices about other people 
To work with the images we have of minority groups 
To understand how stereotypes function 
To generate creativity and spontaneous ideas in the group. 

 Preparation 
A list of things for participants to draw 
A flip chart and marker to record the scores 
Sheets of paper (about A4 size) and pens for the group drawings 
Sticky tape or pins to display the drawings 

 Time: 45 minutes to 2 hours (depending on the size of the group). 
 Group size: Any 
 Instructions 

 Ask participants to form teams of three or four people. 1.
 Tell the teams to collect several sheets of paper and a pencil and to find
somewhere to sit so they are slightly isolated from each other. 

2.

 Call up one member from each team and give them a word.3.
 Tell them to return to their groups and to draw the word while the other team
members try to guess what it is. They may only draw images, no numbers or
words may be used. No speaking except to confirm the correct answer. 

4.
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5. The rest of the team may only say their guesses, they may not ask questions. 
6. When the word is guessed correctly tell the team to shout out. 
7. Put the score up on the flip chart. 
8. After each round ask the drawer to write on their picture, whether finished or
not, what the word was. 
9. Now ask the teams to choose another member to be the drawer. Make sure
everyone has an opportunity to draw at least once. 
10. At the end ask the groups to pin up their pictures so that the different
interpretations and images of the words can be compared and discussed. 

 Debriefing and evaluation 
Do this in small groups (they can be the same teams).
Ask participants to say if the activity was difficult and why.
Then ask people to look at the drawings on the walls and compare the different
images and the different ways people interpreted the same words.
Ask them to say whether or not the images correspond to reality and ask the
drawers to say why they chose particular images.
Go on to ask where we get our images from, whether they are negative or positive
and what effects that may have on our relations with the people concerned.

Tips for the facilitator 
If you have a small group, ‘Cultionary’ can be played in one group; ask one person to
draw in the first round, whoever guesses draws in the next round. 
Be aware that people who consider themselves poor artists may think this will be
difficult for them. Reassure them that you are not looking for works of art and
encourage everyone to have a go at being the drawer. 
This activity is likely to raise the most immediate and generalised stereotypes we
have about other people, including foreigners or minorities. It is very creative and
lots of fun. However, it is very important that the activity does not stop at the
drawings but that the group reflects on the risks of stereotyping and, especially,
where we get our images from. 
Everybody needs stereotypes in order to be able to relate to the environment and
the people around us. All of us have, and carry stereotypes, this is not only inevitable
but also necessary. Therefore any judgements about the stereotypes participants
have should be avoided. What the evaluation and discussion should promote is that
we need to be aware that stereotypes are just that: images and assumptions which
often have little to do with reality. Being aware of stereotypes and of the risks that
relying on them entails is the best way to prevent prejudice that leads to
discrimination. 
It is interesting to note that we don't usually have a stereotype image of people
with whom we have little contact. For example, consider your own stereotype of
someone from Slovenia, Moldova, San Marino or Bhutan? If we do have one it may
simply be ‘that they are nice people’. We therefore suggest that you include in your
list of words to be drawn, an example of at least one national who is a minority in
your country and one who is not and with whom the group will have had little or no
direct contact. Ask people to consider the differences between the stereotypes and
the possible reasons for this. 
Another point to be raised in the discussion is where do stereotypes come from. The
role of media, school education, the family and peer group may be analysed.
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For the Cultionary: 
The rules and ideas for what the teams will have to draw must be adapted to the
national and cultural context of the group. The words in the list below are merely
suggestions for you to adapt. For example, if you plan to use images of nationalities, it
may be important not to allow players to draw flags or currencies - that would be too
easy! On the other hand, in order to prevent guessing by simply building on an
association of sequences, it is important to alternate descriptions of a particular
minority with other words relating to concepts, objects or people who have nothing to
do with the topic e.g. if you plan to ask for the description of a Hungarian, a Romanian
and a French person, it is better to start with an Hungarian, followed by “racism” or
“minority” and only then a Romanian, followed by “friend” before the French person.
This will add variety, stimulate competition and make the activity a lot more fun.

Suggestions for words to draw: 
Racism - Difference - Education - Discrimination - Anti-Semitism - Refugee -
Conflict - European - A national (from the country where the activity is taking place)
- A peasant - Poverty - A Muslim - A Homosexual person - A European - Equality - An
HIV positive person - A Roma person (Gypsy traveller) - A Japanese - A Russian - An
African - Human Rights - Media - A Tourist - a Foreigner - Solidarity - a Refugee - A
blind person - Love - An Arab - A Moldovian.

2) Dominoes
 Issues addressed: Any that you wish to work on 
 Aims 

To encourage physical contact 
To help people to get to know each other 
To raise awareness that in a group there are differences between individuals as well
as things which are held in common. 

 Time: 10 minutes 
 Group size: Any 
 Preparation 

No special materials 
A list of possible features to suggest if the players can't think of any themselves 
A large space 

 Instructions 
Ask one person in the group to start by thinking of two personal characteristics
which they then announce to the group, such as: “On my left side I am a girl, on my
right side I have two brothers” 

1.

Then call for someone else in the group who shares one of those characteristics to
hold the first person's right or left hand (according to the characteristic they have in
common) and then add a characteristic of their own on the free side. For example:
“On my right I am a girl, on my left I have brown eyes.” 

2.

Get all the members of the group to take a turn so that in the end you have a circle
in which everybody is linked to everybody else. 

3.

If a stated characteristic is not shared by someone else in the group and the
domino can not be matched, ask players to negotiate another feature so that the
chain is continued.

4.
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Tips for the facilitator 
The characteristics given above are only examples, any person can choose or start
with any feature they like, whether it is visible or not. 
It is important that the members of the group actually establish physical contact,
this encourages a stronger group feeling. The way the contact is made can be to
touch heads, to put arms around each other, to put feet together, etc. Players can
stand up or lie down. 
If the suggested characteristics tend to be repetitive, you may encourage the
participants to come up with new ones. It is also best if the characteristics are not
very simple. You could encourage the group to say visible characteristics (colour of
clothes or of hair), invisible or personal ones (hobbies, favourite food, favourite song
to sing in the shower...), or others related to a topic (I think ...I feel.... about minorities,
men, women, Roma people (Gypsies and travellers), Jews etc.). 
This game must be played quickly so people don't get bored while they are waiting
to match up. 
Creating a circle reinforces the group feeling. One can, however, imagine other
forms of playing it. 
If the activity is used as at the beginning of a session or as an icebreaker we suggest
that you join in and take the opportunity to participate fully with the group. This can
help to break down barriers.

3) First Impressions
 Issues addressed 

Personal identity 
Stereotyping 
How we make assumptions about people on the basis of very little real information. 

 Aims 
To compare how people differ in their initial impressions of others 
To explore how our past experiences colour our first impressions 
To become more aware of how our impressions affect our behaviour towards others 

 Time: 30 minutes 
 Group size: 4 -12 people
 Preparation 

Select pictures from magazines of people who have interesting/different/striking
faces. 
Cut out the faces and stick them at the top of a piece of paper leaving plenty of
space underneath. You will need to prepare one sheet per participant. 
Pencils, one per person 

 Instructions 
Ask the players to sit in a circle and hand out one sheet to each person. 1.
Ask them to look at the picture and write down their first impression of the
person AT THE BOTTOM OF THE PAGE. 

2.

Then ask them to turn the bottom of the paper up to hide what they have
written and to pass the sheet on to the next person. 

3.

Tell the players to look at a second picture and write down their first
impression at the bottom of the page just above the turn-up, then to turn the
bottom of the paper up again to hide what they have written and pass it on. 

4.
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5. Repeat until the papers have been round the circle and everyone has seen every
sheet. 
6. Now unfold the papers and let everyone compare the different ‘first
impressions’. 

 Debriefing and evaluation 
Talk about what happened and what you learnt: 

As a group? 
What surprises were there? 
What did you base your first impressions on?
Describe and share instances when you have had a completely wrong first
impression of someone. 
What happened as a result? 
What did this activity reveal about ourselves? 

 Tips for the facilitator 
Before you start make sure everyone understands the instructions. It will be useful
to demonstrate where players should write and how to turn the bottom of the
paper up. 
Keep the papers moving round fairly quickly, don't let people think for too long. It's
their first impressions you want. 
Avoid choosing pictures of famous people or celebrities. 
Try to include a wide variety of people including those of different ages, cultures,
ethnic groups, ability and disability etc. 
Be prepared for some fierce arguments about attitudes. Depending on the group
size comments may not always be anonymous. Do not let players criticise each
other for their opinions but focus the discussion on the actual comments.

4) Guess Who’s Coming to Dinner?
 Issues addressed 

Stereotypes, prejudice and discrimination. 
The transmission of prejudice through the processes of socialization and education. 
Dealing with conflict. 

 Aims 
To analyze the messages we have received from our own family about people with
a different cultural or social background 
To analyze the values behind those messages 
To be aware of the role of the family in transmitting society's values 

 Time: 45 minutes 
 Group size: Any. Minimum eight people 
 Preparation 

Copies of the role cards 
Paper and pens for the special observers 

Instructions 
Explain to the group that this is a role-play to explore the role of the family in
transmitting images about people who belong to other social or cultural
groups. 

1.

Ask for 4 volunteers to play the roles (preferably two of each sex) and for 4
others to be special observers. The rest of the group are general observers. 

2.
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3. Tell each special observer to watch one of the role players and take note of all
the arguments they used. Decide who is to watch whom. 
4. Give one role card to each of the players and allow them 2 or 3 minutes to get
into the role. 
5. Prepare the scene: place 4 chairs in a semi-circle and explain to everyone that
this is the living room of a house and that they are going to watch a family
discussion. Give a signal, e.g. clap your hands, to start the roleplay. 
6. You will have to decide how long to let the roleplay run depending on the way it
develops. 15 minutes is a good length of time. Give a clear signal to indicate the
end. 

 Debriefing and evaluation 
Start the evaluation with a round of the actors saying how they felt. 
Then ask each observer in turn to read out the arguments used by each of the
actors to persuade the others of their point of view.
Follow on with a general discussion with everyone. You can ask: 

Were the arguments used similar to those you have heard in your own families? 
Would it have been different if, instead of being black, the boyfriend was the
same color as the girl? 
Would things have been different if, instead of a girl bringing home a boyfriend,
it was a boy who was bringing home a girlfriend? 
What would have happened if the girl had announced that she had a
relationship with another girl? 
What if it was the boy presenting his boyfriend? 
Do you believe that this kind of conflict is still common nowadays or is it
something from the past? 
Has this happened to you or do you know of anybody in your neighborhood who
has faced a similar kind of challenge? 

Tips for the facilitator 
If the group is already familiar with role-playing no more instructions are needed,
otherwise it is important to stress that playing a role is different from acting.In role-
playing we remain ourselves while presenting a pre-determined role or attitude;
when acting we must interpret a character different from our own person.
Therefore it is not a matter of dramatization or acting but rather of representing
and exploring a role or attitude. 
If you consider that the roles are too prescriptive, or that they have nothing to do
with your reality you can make your own role cards giving an outline of four
common attitudes typical of families in your culture. If you want to adapt the idea
and write more roles, do so. 
The activity is easily adaptable to the cultural and social reality of the participants. If
a black person would be thought exotic because there are no black people locally
then let the girl's boyfriend may be a Muslim, or if the family is Catholic then
introduce a Jew etc.

Example of the situation: Annex 4
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5) The History Line
 Issues addressed 

Different readings of history and different interpretations of historical events. 
Ethnocentrism and nationalism. 
Empathy and promoting a broader vision of the world. 

 Aims
To explore different perceptions of history and history teaching. 
To look for similarities in our education systems. 
To raise curiosity about and empathy with other peoples’ cultures and histories. 
To generate a critical approach to our own history. 

 Time: 30 minutes - 1 hour. 
Group size: Any size 
 Preparation 

Draw a calendar dating from 1500 to the present on a large board or on several
sheets of paper. 
Pins or tape 

 Instructions 
Invite each participant to think of 5 historical dates which are very important for
their country or culture and to write their name on the calendar against each of the
years. 

1.

When everyone has done this, ask them to say why those dates are important, what
they stand for and why they have chosen them. 

2.

 Debriefing and evaluation 
Invite participants to say if they found any dates or events surprising or if they were
familiar with all of them. If any events are unfamiliar to some participants ask those
who recorded them to explain. 
Discuss how and why we learn about certain events in our history and not others.

 Tips for the facilitator 
This exercise is likely to work better with younger groups than with older ones. It is
particularly suited for multi-cultural groups although it can also work well with
monocultural ones. In this case, it may be interesting to reflect upon what makes us
remember some dates instead of others and what influences us. 
You may prefer to write the names on the calendar yourself rather than inviting
each person in turn to write their own.

6) Labels
Issues addressed: The effects of stereotyping 
Aims 

To explore the relationships between what is expected of us and how we behave 
To raise awareness of the effect of our own behavior on others 
To start discussion about the effects of stereotyping people 

 Time: 45 minutes 
Group size: 10+ 
Preparation 

Plain white sticky labels about 5 cm by 2 cm one per person in the group. 
Write one characteristic on each label e.g. irresponsible, witty, stupid, clever, clumsy 
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Decide on a task for the group e.g. design a poster cooperatively, plan an event,
move furniture or have a discussion (for example ask: ‘if a big name pop group
could play in our town who would we want to come?’) 

 Instructions 
Place one label on each player's forehead, but don't let them know what's written
on it. 

1.

Explain the task to the group. Make it clear that as they undertake the task they
must treat each other according to the labels. For example, if someone has a label -
lazy -on their forehead everyone else must treat them as if they are always lazy (but
without ever using the word on the label! Don't tell them!). 

2.

Players should put their efforts into completing the task and treating the others
according to the stereotype on the label. 

3.

At the end of the activity players may guess what their own label said, but this is not
the main object of the game. 

4.

 Debriefing and evaluation 
This is very important so make sure you leave time for players to have their say. Start by
asking people if they could guess their label and then go on to ask about the other
aspects of the activity: 

How did each person feel during this activity? 
Was it difficult to treat people according to their labels? 
Did anyone begin to ‘prove’ their label i.e. did someone labeled ‘witty’ begin to tell
jokes and behave more confidently? Or will the person labeled ‘lazy’ stop helping or
participating? 
What sorts of labels do we put on people in real life? How does it affect them and
how does it affect the way we think about them?
In real life, who are given some of the labels that you used in this activity? 
Are they valid? 

 Tips for the facilitator 
Be sensitive about matching people with characteristics. For example if a member
of the group is rather lazy it may not be appropriate to also give them that label. The
aim of the game is not to bring out personal opinions about others in the group.
Indeed this could be very destructive and should be avoided. 

7) Just Do It!
 Issues addressed 

Discrimination against people who are different. 
The mechanisms that maintain minorities in an underprivileged position in our
society. 

 Aims 
To experience discrimination 
To analyse how we discriminate against certain social groups and at the same time
blame them for the situation they are in. 
To raise awareness about how we help preserve unfair social structures. 

 Time: 60 minutes 
Group size: Maximum 40. You will need to divide participants into four subgroups. 
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 Preparation 
4 large sheets of paper 
4 old magazines 
4 scissors 
4 packs of coloured felt tip pens 
4 tubes of glue 
Optional: 4 sets of other bits and pieces e.g. string, wool, buttons, paper clips. 
Paper and pen for the observers 
Clock or watch 

 Instructions 
Divide the players into four groups and ask each group to sit in a corner of the room
where they can work comfortably. 

1.

Ask each group to nominate one person to be an observer to note down what the
members of the group do or say. 

2.

Announce that you will be coming round to each group in turn to give them the
materials and the instructions of what to do. 

3.

Go to the first group, give them a set of materials and say clearly, “You have a sheet
of paper, a magazine, scissors and glue. You must make a collage representing
Spring. You have 20 minutes. You may start whenever you want. 

4.

Then go to the second group, give them a set of materials and say clearly, “You have
a sheet of paper, a magazine, scissors and glue. You must make a collage
representing Summer. You have 20 minutes. You may start whenever you want.”

5.

 Then go to the third group, give them their materials and say clearly, “You have a
sheet of paper, a magazine, scissors and glue. You must make a collage
representing Autumn. You have 20 minutes. You may start whenever you want.” 

6.

 Then go to the last group, give them their materials and say clearly, “Mso, flotsam
loerabtbz losnise bauqvxa poyeks, nseioamans sajiyudo laverza losifalitome. You
have 20 minutes to do it. You may start whenever you want.” 

7.

 While the groups are working, go round the groups, be encouraging and
supportive to the first, second and third groups, but blame the fourth group for not
doing what you asked them to. 

8.

 After 20 minutes stop the activity and ask the groups hand in their collages. If the
first group has not yet finished, give them 3 or 4 minutes more. 

9.

 Debriefing and evaluation 
Start with a round from those who played. Ask them to say how they felt about the
activity and how they worked together in their groups, did everyone participate? 
Follow with a round from the observers. Ask them to say what happened in each
group.
Then involve everybody in a discussion about the links with reality: 
Can you see any links with real life? 
In our society, who is in the fourth group? 
How do we tend to blame the victims of social injustice? 
How do people who feel they are the victims of social injustice react? 
Do they react the same way as the people in group 4 did? 
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 Tips for the facilitator 
If you are working with just a few people, adapt the game and create two sub-
groups, the first with very clear instructions and the second with confusing ones. 
An alternative to using the nonsense sentence with the fourth group is to give
them proper instructions spoken very fast or in another language. 
Be aware that this activity is likely to generate strong reactions from the members
of the fourth group because of the frustration of not understanding the instructions
and still being blamed for it. Sometimes they get angry with the facilitator and
leave; sometimes they turn their frustration against the other groups and prevent
them from doing or finishing their work; sometimes they withhold their feelings
and keep their aggression for later. 

 Therefore we suggest the following: 
Make sure that the groups are formed randomly so as to avoid anybody in group
four feeling victimised. 
Before starting the evaluation it is essential to make clear that this was a simulation
and that we must now get out of our roles. 
It is important to leave time during the evaluation for everyone to express their
feelings before going on to analyse what happened. If you don't allow for this the
feelings will come out later on and a good evaluation will be difficult.

8)  Labels
 Issues addressed 

The effects of stereotyping 
Aims 

To explore the relationships between what is expected of us and how we behave 
To raise awareness of the effect of our own behaviour on others 
To start discussion about the effects of stereotyping people 

 Time: 45 minutes 
Group size: 10+ 
 Preparation 

Plain white sticky labels about 5 cm by 2 cm one per person in the group. 
Write one characteristic on each label e.g. irresponsible, witty, stupid, clever, clumsy 
Decide on a task for the group e.g. design a poster cooperatively, plan an event,
move furniture or have a discussion (for example ask: ‘if a big name pop group
could play in our town who would we want to come?’) 

 Instructions 
Place one label on each player's forehead, but don't let them know what's written
on it. 

1.

Explain the task to the group. Make it clear that as they undertake the task they
must treat each other according to the labels. For example, if someone has a label -
lazy -on their forehead everyone else must treat them as if they are always lazy (but
without ever using the word on the label! Don't tell them!). 

2.

Players should put their efforts into completing the task and treating the others
according to the stereotype on the label. 

3.

At the end of the activity players may guess what their own label said, but this is not
the main object of the game. 

4.
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 Debriefing and evaluation 
 This is very important so make sure you leave time for players to have their say. Start
by asking people if they could guess their label and then go on to ask about the other
aspects of the activity: 

How did each person feel during this activity? 
Was it difficult to treat people according to their labels? 
Did anyone begin to ‘prove’ their label i.e. did someone labelled ‘witty’ begin to tell
jokes and behave more confidently? Or the person labelled ‘lazy’ stop helping or
participating? 
What sorts of labels do we put on people in real life? How does it affect them and
how does it affect the way we think about them?
In real life, who are given some of the labels that you used in this activity? 
Are they valid? 

 Tips for the facilitator 
Be sensitive about matching people with characteristics. For example if a member
of the group is rather lazy it may not be appropriate to also give them that label. The
aim of the game is not to bring out personal opinions about others in the group.
Indeed this could be very destructive and should be avoided. 
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This chapter emphasizes the critical importance of Trauma-Informed Care (TIC) in
supporting young female refugees within the European Union. It delves into the
mental health challenges these women face and outlines fundamental practices for
developing a trauma-informed approach to training and support.

5.1 UNDERSTANDING TRAUMA AND
MENTAL HEALTH NEEDS OF FEMALE
REFUGEES IN THE EU

Description of the Problem
Female refugees arriving in the EU encounter numerous challenges exacerbated by
experiences of forced displacement, gender-based violence (GBV), discrimination, and
prolonged instability. These factors significantly contribute to mental health challenges
that, if left unaddressed, can impede integration, self-sufficiency, and overall well-
being.

Research highlights the prevalence of trauma among displaced women:
The EU Agency for Fundamental Rights reports that approximately 70% of female
refugees have faced gender-based violence, including physical, sexual, and
emotional abuse.

Consiglio d'Europa
Studies indicate that displaced women have a significantly higher likelihood of
experiencing post-traumatic stress disorder (PTSD), anxiety disorders, and
depression compared to native-born populations.

Consiglio d'Europa
According to the World Health Organization (WHO), over 1 in 5 people in conflict-
affected settings have a mental health disorder—a rate nearly double that found in
the general population. This prevalence is particularly acute among women who
face compounded risks due to gender discrimination, limited social networks, and
vulnerabilities within host countries.

Consiglio d'Europa
These traumatic conditions often create barriers to social engagement, employment,
and educational development. Therefore, addressing mental health needs is critical in
any refugee support program for women.

https://rm.coe.int/ipol-stu-2021-691875-en-1-/1680a23902
https://rm.coe.int/ipol-stu-2021-691875-en-1-/1680a23902
https://rm.coe.int/ipol-stu-2021-691875-en-1-/1680a23902
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5.2 TRAUMA-INFORMED CARE:
PRINCIPLES AND IMPORTANCE

The concept of trauma-informed care emphasizes understanding, recognizing, and
responding to the effects of trauma. A trauma-informed approach focuses on creating
environments that prioritize safety, choice, collaboration, trustworthiness, and
empowerment for trauma survivors. For female refugees, trauma-informed care also
encompasses cultural sensitivity and addresses the particular trauma-related
challenges they face.

Principles:
Safety: Ensuring that all program environments are physically and emotionally safe
is critical in building trust with participants.

1.

Choice and Control: Empowering participants to have control in their recovery
process, including the ability to choose when, how, and if they engage in
discussions about their trauma.

2.

Trustworthiness and Transparency: Ensuring that all actions and communications
are transparent, consistent, and considerate, helping to establish trust among
women who may be cautious of authority figures.

3.

Peer Support: Creating opportunities for group-based peer support, which has
been shown to help women feel less isolated and more connected in the recovery
process. This involves group sessions with women from local communities, who can
play a significant role in supporting female refugees.

4.

Cultural Sensitivity and Inclusivity: Recognizing cultural differences and
incorporating inclusive practices that respect the diverse backgrounds of
participants.

5.

These principles align with recommendations from international organizations such as
the WHO and UNHCR, which emphasize the need for trauma-informed care
customized to the needs of refugee women.

Organizations working with female refugee populations affected by trauma need
specialized training and support to prevent secondary trauma and ensure interactions
that are both supportive and culturally sensitive. Trauma-informed supervision, such as
the frameworks provided by Switchboard’s training modules, forms a valuable
foundation in this context. Switchboard, a technical assistance platform for refugee
service providers, emphasizes the importance of a structured supervision approach
that prioritizes emotional support for providers, recognizing the vicarious trauma they
may experience from working with traumatized clients. This approach includes regular
debriefing sessions where caseworkers can discuss their challenges and receive
support, emphasizing active listening and empathy-building techniques that prepare
providers to offer non-judgmental and compassionate assistance. Additionally, it
encourages self-care practices among providers, such as mental health days, peer
support groups, and access to counseling when needed. For female refugee
populations, incorporating a trauma-informed approach within casework supervision is
particularly beneficial in addressing the compounded effects of trauma related to
gender-based violence and displacement.
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This chapter will give the stakeholders of the FREE project a broad range of knowledge
and options in how to strive for and achieve change and social justice for female
refugees. It educates individuals that focusing on the opportunities and using a
combination of multiple approaches will help to get to change and social justice,
providing the individual with varying degrees of skills where one may feel competent
and able to actively address the issues faced by female refugees of all backgrounds.

The learners can expect to gain a deep understanding of the interconnectedness of
social justice issues on a European scale. Through a multidisciplinary approach, one will
explore multiple perspectives and develop critical thinking skills to address challenges
faced by female refugees. They will engage in topics such as geopolitical conflict, global
distributive justice, and the impact of globalization, preparing them to contribute
meaningfully to the pursuit of social justice across borders.

Before going into details, let us first understand what is social justice advocacy? We
understand it to be planned, organized and sustained actions. Its purpose is to
influence public policy outcomes, with and/ on behalf of a vulnerable group or
community or indeed the wider public good, for our cause: female refugees.

Social justice advocacy is informed by experiences of young people with migrant
background by:

  Providing individual/personal advocacy supports aimed at realizing rights and
entitlements.
  Delivering direct services and meeting social and economic needs.
 Empowering and involving those experiencing the issues in the decisions that
impact their lives.
 Producing research and analysis that illustrates the realities of female refugees and
social exclusion.

It is targeted at a broad range of stakeholders including: policy-makers, civil and public
servants, social partners, relevant international organizations, broader public opinion,
and other relevant actors.

It is also important to understand the terms advocacy and social justice. Advocacy is
the process of actively supporting or arguing for a cause, policy, or individual rights,
often by raising awareness, influencing public perception, and encouraging policy
changes to benefit affected populations. Social justice refers to a vision of society
where all individuals have equal rights and opportunities, free from systemic
inequalities based on race, gender, class, or other characteristics. 
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 Social justice work aims to address and dismantle the structural barriers that cause
marginalization and discrimination.

For young female refugees, the target group of the manual, advocacy and social justice
training is crucial because it empowers them to recognize and challenge the unique
barriers they face or can face in the future. Forced displacement often places women in
situations where they lack access to basic rights, resources, and opportunities, making
it essential for them to learn skills to advocate for themselves and their communities.
Training young women in these skills can also help them develop resilience, leadership,
and confidence, enabling them to play a vital role in shaping inclusive policies within
their host communities and countries.

Countries where the research was conducted earlier in 2024 such as Armenia, Cyprus,
Ukraine, Moldova, Serbia, and Italy provide relevant examples. In Armenia, refugees
from Syria and the internally displaced persons from recent regional conflict often
encounter barriers in accessing education and employment due to language and
cultural differences. Similarly, Cyprus faces an arrival of refugees from the Middle East
and Northern Africa, many of whom report challenges in navigating local bureaucratic
systems to secure jobs or housing. In Moldova and, especially, Ukraine, ongoing war
and regional instability has led to significant displacement, with young women facing
heightened risks of exploitation and lack of legal protections. There are examples that
in Italy, refugees experience discrimination in the labor market and healthcare systems,
as well as restricted access to citizenship and integration programs.

This chapter aims to equip young female refugees with advocacy skills, so they can
push for changes that address these barriers and gain representation in community
decision-making. The result is a more inclusive society that values the contributions of
diverse voices. Training these women also builds a foundation for social justice,
ensuring that rights are recognized and equality is pursued.
The chapter of the FREE manual emphasizes the importance of understanding
systemic barriers, mastering strategic advocacy, and implementing hands-on,
community-centered training activities. Through this approach, forcibly displaced
women and refugees can be equipped with the necessary skills to address social
injustices, advocate for their rights, and build more inclusive communities. The
methods and tools outlined in this chapter lay the foundation for sustainable, impactful
advocacy efforts that can resonate far beyond individual projects, ultimately
empowering participants to become lifelong advocates for change in their
communities.
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6.1 PRINCIPLES OF ADVOCACY AND
SOCIAL JUSTICE

Systemic barriers and challenges faced by refugee and displaced women

Refugee and forcibly displaced women and young females on a daily basis encounter
unique and multifaceted systemic barriers that hinder their access to opportunities,
resources, and equal treatment in host communities. Our research showed that the
situation is quite similar in EU and non-EU countries.

These challenges are deeply rooted in structural inequalities, cultural biases, and often
entrenched stereotypes about women’s roles, worsening marginalization. Displaced
women face barriers in securing employment, fair wages, safe housing, and legal
rights. For example, in many host countries, stringent immigration policies and legal
restrictions prevent refugee women from accessing formal employment or banking
systems, which impedes their economic empowerment and independence.
Additionally, limited or no access to education and healthcare, combined with local
language barriers and lack of local network support, can make integration
discouraging. These constraints reinforce cycles of dependency and perpetuate socio-
economic disparities.

Refugee women in Cyprus, for example, encounter complex bureaucratic processes to
secure work permits and housing, which limits their ability to build stable lives. Many
employers are hesitant to hire refugees, leading to high unemployment rates among
displaced women, who are left economically marginalized. In Armenia, the issue of
limited access to educational institutions, healthcare and mental health services,
labour market amongst young female refugees is a significant barrier. Refugee women
from Syria and forcibly displaced young females from Nagorno-Karabakh often find it
challenging to navigate Armenia’s healthcare system due to bureaucratic barriers and
lack of targeted services.

In Ukraine, since the start of the war, internally displaced women face legal and social
challenges, particularly with regard to property rights and social security access.
Without proper documentation and papers, many displaced individuals are left
without protection or basic services, worsening their vulnerability to exploitation.
Moldova, too, sees high rates of economic hardship among refugees, who struggle to
secure livelihoods due to limited job availability and societal biases. In Italy, especially in
the south of the country, young refugee women often face discrimination in the labor
market, coupled with language barriers that prevent them from fully participating in
society.

Understanding these systemic barriers allows young women to identify the areas
where advocacy is most needed, empowering them to drive meaningful change. For
example, awareness raising campaigns that highlight the contributions of refugee
women can counter discriminatory attitudes, while advocacy for policy changes can
make healthcare more accessible and less bureaucratic. 



By focusing on building partnerships with local service providing NGOs, women’s rights
organizations, and refugee support services, young female refugees can advocate for
more fair systems that consider their needs and experiences.

Advocates and social justice activists can identify the root causes of inequality and craft
targeted solutions. Advocates can work with local governments, non-governmental
organizations, and community leaders to raise awareness about these issues and
promote legal and policy changes that protect refugee and displaced women’s rights.
For instance, they might lobby for fair access to employment opportunities, language
learning programs, and affordable housing, each addressing a unique side of the
complex barriers faced by refugee women. This approach not only fosters greater
societal awareness but also encourages local communities to consider and support
these women as integral and valuable members of society.

Strategies for Effective Advocacy

Effective advocacy for forcibly displaced and refugee women requires a strategic
approach that is both comprehensive and adaptable to varying social and political
contexts. First, advocates and social justice activists need a clear understanding of the
specific needs and concerns of the women they aim to support, which can be gathered
through needs assessments and community listening sessions. Building partnerships
with local stakeholders, such as community organizations, municipal leaders, and other
refugee support groups, is critical nowadays. More than ever before these partnerships
help to create a coalition of supporters who can amplify voices and push for policy
changes collectively.

Effective advocacy also centers on storytelling as a tool to humanize refugee issues,
dispel myths, and generate empathy among the general public and policymakers. For
instance, using case studies, testimonials, and visual media (such as videos or photo
essays, even creating calendars) can bring to light the personal stories of resilience and
challenges that refugee women face. Another vital component is to provide training in
self-advocacy skills, empowering refugee women to speak on their own behalf in
public forums, workshop fairs or media engagements. Advocates can further enhance
their impact by strategically aligning with international human rights campaigns, such
as those by UNHCR or Amnesty International, to create a broader platform for their
message.

Lastly, leveraging social media and digital platforms is essential for a modern advocacy
strategy (we have a focus on this in the manual presented in the further chapters).
Social media allows for widespread dissemination of advocacy messages, real-time
engagement with supporters, and a platform to mobilize action. Through platforms
like TikTok, Snapchat, Facebook, and Instagram, advocates can launch online
campaigns, build global coalitions, and pressure decision-makers to respond to the
needs of refugee and displaced women.

45
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6.2 TRAINING ACTIVITIES
Workshops on advocacy skills

To equip forcibly displaced women and young females with practical skills in advocacy,
facilitators and youth workers can organize interactive workshops that focus on
developing communication, persuasion, and strategic planning abilities. One example
of a workshop can be a “Public speaking and storytelling” session. This workshop aims
to help female refugees and forcibly displaced women find their voice and learn to
articulate their experiences and aspirations effectively. Activities might include creating
a personal narrative that highlights their challenges and successes or practicing
delivering a persuasive speech in a supportive environment. These sessions can boost
confidence and empower young refugee women to become advocates for themselves
and their communities.

Another workshop theme might be “Understanding the local legal frameworks.” This
session would involve an introduction to local laws and policies that affect refugees and
displaced young persons. Through case studies, female refugees can explore how
specific policies impact their lives and how they might work to change them in
different countries. Trainers and youth workers can provide an overview of the
channels available for legal recourse and advocacy, such as contacting local
representatives or participating in city council meetings. Young female refugees can
also role-play scenarios where they practice addressing local officials about pertinent
issues, preparing them for real-world interactions.

Based on the research results, it’s possible that participants of local workshops in
Armenia, for example, could practice telling their personal stories in small groups,
building confidence and improving their message. Workshops could also introduce
some techniques for creating better narratives that resonate with diverse audiences,
helping young female refugees make their stories relatable and impactful.
For instance, in Italy, trainers and facilitators could use case studies highlighting
refugee rights under Italian law and explore pathways for legal recourse, as laws are in
the local language only.

Group projects and advocacy campaigns

One highly effective training activity is the development of group advocacy projects,
where participants collaborate to create and implement an advocacy campaign on a
selected issue affecting refugee or displaced women in their local area. This approach
combines team-building with hands-on experience in advocacy. For instance,
participants in Armenia might choose an issue such as access to healthcare services
and work together to plan an awareness campaign on how to access the system. They
could create informational flyers, design social media posts, short stories for Instagram
or TikTok, and even host a small community event to share their message and gain
public support.
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A real-world example could be a “Community awareness day.” Female refugees would
collaborate to organize an event that brings together local authorities, service
providers, refugee support organizations, and community members. They might offer
free workshops on different topics including the health-related topics and share
information on how to access services, translating materials into multiple languages if
needed. This project not only spreads valuable information but also allows young
female refugees to practice leadership and organization, as well as gain recognition
within the community.

Additionally, all participants can be encouraged to develop a project that addresses
language barriers for displaced women. In a campaign titled “Language for inclusion,”
or “Let’s speak in the same language” young female refugees could design bilingual
(local, hosting country’s official language, like Armenian, and the language that
refugees use on a daily basis) informational brochures or set up language exchange
meetups. The campaign could be promoted through local community centers,
libraries, and online platforms, increasing access to language resources and fostering
integration.

These activities not only help young female refugees build essential advocacy skills but
also foster a sense of community and collective action among all, including displaced
women, empowering them to advocate for themselves and others facing similar
challenges.

Finally, based on the conducted research, there is need to access the labour market in
Cyprus by the young refugee women, so participants of a training could work on an
advocacy campaign that focuses on employment rights. By conducting a survey
among refugee women about their experiences in the job market, the group can
gather valuable insights that inform their campaign. This data could be presented to
policymakers, calling for fair hiring practices and improved workplace inclusivity for
refugees. Sharing on social media it’s crucial too.
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The target group of the manual, which deals with improving the conditions for
achieving higher visibility of and interactive communication with female refugees
through the creation of gender-sensitive media content, includes the following
categories:

1. Content creators
Age group: Youth between 15 and 30 years old.
Characteristics: This group includes young people who are active on social
networks, blogs, vlogs, or creating digital content. They have a basic understanding
of media tools and platforms, and are interested in creating content that reflects
their views and values.
Needs: They need a practical manual with guidelines to help them create content
that promotes gender equality, visibility of female refugees and contents related to
entrepreneurship. They are also interested in understanding how the media shape
perceptions and how they can contribute to positive change.

2. Educators and trainers
Age group: Adults, usually in the age range of 25 to 50 years.
Characteristics: This group includes teachers, trainers, workshop leaders, and other
professionals who work with others in an educational sense. They have experience
in education and teaching, but may not be experts on gender equality, how to work
with persons with migrant background or media topics.
Needs: The manual provides them with the necessary information and tools to
educate others about the importance of gender-sensitive and refugee sensitive
media content that, on the other hand, provides useful information on the
entrepreneurial topics. They are also interested in the methods and approaches
they can apply in their programs.

3. Non-governmental organizations and associations
Age group: Varies, but usually refers to adult professionals.
Characteristics: This group includes organizations dealing with issues of human
rights, gender equality and justice, media literacy, and human rights activism. They
may or may not have technical expertise in creating media content, but they are
focused on promoting social justice and equality.
Needs: They need guidelines and strategies on how to include gender and refugee-
sensitive media content in their campaigns and projects. They are also interested in
examples of good practice and strategies for raising awareness among young
people.
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4. Students and researchers
Age group: Mostly young people in the range of 18 to 30 years.
Characteristics: Students of social sciences, communication studies, gender studies,
and media studies researching topics related to media and gender equality.
Needs: This group is looking for theoretical frameworks, data and analysis that they
can use in their research or academic papers. They are also interested in concrete
examples and case studies that show how the media can influence the way that
society in general perceives women.

5. Media professionals and journalists
Age group: Adult professionals, mostly between 25 and 50 years old.
Characteristics: People who work in the media, including journalists, editors,
producers and content creators, with a focus on ethical responsibility and quality
information.
Needs: They need insight into best practices for avoiding gender stereotypes and
creating content that supports gender justice. They are also interested in guidelines
that help them recognize and correct unconscious biases in their work.

6. General public
Age Group: Various age groups, from teenagers to the elderly.
Characteristics: People who are interested in social change, gender equality and
justice, treatment of persons with migrant background and the role of the media in
society. They may not be experts, but they are interested in learning more about
these topics.
Needs: They need clear, understandable information about how the media affects
gender roles and what they as individuals can do to support gender equality.

The handbook should be flexible enough to meet the needs of all these groups,
offering practical advice, theoretical background and inspiring examples, while being
accessible and understandable to all users.

Digital era and youth

With the development of technology, the world of media has gone through a
significant transformation. Traditional media, such as television, radio and print
newspapers, are no longer the dominant sources of information for young people.
Instead, digital media have become the main channels through which young people
communicate, get informed, and consume content.

New media includes digital platforms such as social networks, blogs, websites,
podcasts, video content on platforms such as YouTube and TikTok, as well as mobile
applications. These platforms offer interactivity, quick access to information and the
ability to personalize content, which makes them extremely attractive to younger
generations.
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One of the key characteristics of new media is its decentralized nature. Anyone with
access to the internet can become a content creator, meaning young people don't
have to rely on traditional media organizations to express themselves or get their ideas
across. This trend has led to an explosion of creativity and innovation, but it has also
brought challenges regarding the quality and reliability of information.

According to research, young people between the ages of 16 and 24 spend an average
of more than four hours a day on the Internet, with social networks being the most
frequently used platforms. This trend indicates the importance of new media in the
daily life of young people and the need for education on how to use these platforms
responsibly and critically.

Social networks as the main source of information

Social networks have become a central point for interaction and exchange of
information among young people. Platforms like Instagram, TikTok, Snapchat, and
YouTube not only allow sharing of personal stories and experiences, but also serve as
major sources of news, entertainment, and education.

These platforms are designed to be engaging, using algorithms that recommend
content based on user interests. While this can contribute to a personalized
experience, it can also lead to the creation of so-called a "filter bubble", where users are
only exposed to information and attitudes similar to their own, which can limit their
worldview.

Social networks play a key role in shaping the attitudes and perceptions of young
people. Many young people use these platforms to inform themselves about social
issues, including gender equality, environmental challenges, and political events.
However, given the nature of social networks, which often favor sensationalism and
visually attractive content, there is a risk that information is interpreted superficially or
harmful stereotypes are promoted.

That is why it is extremely important to encourage critical thinking among young
people when it comes to consuming content on social networks. Media literacy
education can help young people recognize biases, misinformation, and gender
stereotypes in the media and develop the skills they need to be responsible users and
creators of digital content.

Positive aspects of social networks

Social networks provide young people with numerous positive opportunities that can
significantly contribute to their personal development and social engagement. One of
the most important aspects is the opportunity for education and information. Young
people use social media to get informed about topics that interest them, whether it's
health, science, culture or social issues. Platforms like YouTube and TikTok have
become a rich source of educational content, where young people can learn in a fun
and interactive way.
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In addition, social networks allow young people to connect with peers from all over the
world, which contributes to the development of their social awareness and
intercultural understanding. Through various online communities, young people can
meet different perspectives, participate in discussions about important issues and
build solidarity with those who share similar interests or values.

Another positive aspect of social networks is their role in social activism. Young people
often use these platforms to raise awareness about social issues, such as gender
inequality, climate change, women’s rights or the rights of LGBTTIQ+ community.
Through viral campaigns and online petitions, young activists are able to mobilize
support and put pressure on decision makers, which can lead to real social change.

Negative aspects of social networks

Although social media provides many benefits, there are also several significant risks
and negative effects that can have long-term consequences for young people. One of
the most pronounced problems is cyberbullying, i.e. digital abuse. Due to the
anonymity and sense of distance provided by social networks, young people are often
exposed to malicious comments, insults, and harassment, which can seriously threaten
their mental health.

Also, social media often promotes unrealistic standards of beauty and success, which
can lead to self-confidence and body image issues. Filtered photos, glamorous
depictions of influencers' lives, and pressure to achieve a certain ideal of beauty can
create a sense of self-dissatisfaction among young users. This is especially pronounced
among young girls, who are often exposed to content that encourages them to
compare themselves to unrealistic standards of beauty.

An additional challenge is the phenomenon of "FOMO" (fear of missing out), i.e. the fear
of missing out, which is associated with constant browsing of social networks and the
feeling that others are always in a better situation or having more fun. This feeling can
contribute to anxiety and depression in young people, who feel excluded or less valued.

Guidelines for the promotion of greater presence of women in the media

1. Diversity and inclusiveness in content
One of the first steps towards achieving higher presence with proper degree of
sensitivity when it comes to refugee women in the (alternative) media is to ensure that
women are adequately represented in all types of content. This implies not only
quantitative representation, but also qualitative representation - women should be
shown as complete individuals with complex roles and characteristics. To achieve
diversity and inclusiveness, the following guidelines are recommended:



52

Equal representation: In all media formats, aim for equal representation of men and
women in both leading and supporting roles. This applies to any audio-video
content, shorts (short videos), films, presentations and promotions, news outlets, as
well as digital media.
Diversity of women's roles: Women should be represented in a variety of
professions, including those traditionally considered "male" professions, such as
engineering, science, technology, management, entrepreneurship and politics.
Also, women should be portrayed in the roles of leaders, decision makers and
experts.
Portraying positive female role models: Through selected media, organizations and
individuals should promote women who are successful in various fields, such as
sports, art, science, technology and business. Showing positive role models can
inspire young girls to aim high and develop self-confidence.
Inclusion of diverse identities: Ensure that content includes women of diverse age
groups, ethnicities, sexual orientations, gender identities and physical abilities. This
promotes the idea that women are a diverse group with different interests and
abilities.

2. Avoiding gender stereotypes
Gender stereotypes are often present in the media without awareness, but their
conscious avoidance can significantly contribute to the creation of gender-sensitive
content. The following guidelines can help reduce stereotyping:

Avoiding sexualization: Avoid portraying women through the prism of sexual
objects, especially in advertisements and entertainment content. Instead, focus on
their abilities, achievements and character.
Portraying complex characters: Portray women as complex individuals with
different emotions, motivations, and goals. Avoid one-dimensional portrayals where
women are reduced to a certain role (e.g. "good mother", "femme fatale").
Balance in the portrayal of power: Show women and men in balance when it comes
to positions of power and decision-making. For example, in television shows or
movies, women may be team leaders, principal researchers, or key decision makers.

3. Promotion of women's successes and achievements
The (alternative) media has a key role in recognizing and celebrating women's
successes. It can help break down prejudices and provide both young people and
adults with role models:

Reporting on successful women: Increase the number of articles, contents or news
stories that feature women who have achieved success in various fields, be it
science, sports, art or business. This may include interviews, reports or
documentaries.
Highlighting historical achievements: Show historical stories about women who
have contributed to society but have often been overlooked in traditional history
books and programs. This can help young people understand how important
women were in shaping the world as we know it today.
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Support women's initiatives: Promote projects, organizations and events that are
led by women, or that are dedicated to improving the position of women. These
may include human rights organizations, employment equity initiatives, or events
celebrating women's achievements.

4. Education and raising awareness
Creating gender-sensitive media content requires continuous information exchange
education, raising awareness and capacity building among content creators:

Training for media amateurs within organizations: Organize workshops and
trainings for web administrators, editors, content creators, copywriters, and other
media staff, focused on gender equality and inclusiveness. Education can help to
recognize and correct gender stereotypes.
Target groups awareness campaigns: Launch awareness campaigns for target
groups (among general public) about the importance of gender-sensitive content,
sub-focusing on refugee women. Through social media, videos and public events,
you can encourage people to think critically about how refugee women are
represented in the media.
Collaboration with feminist and gender equality and justice organizations:
Partnerships with organizations dealing with gender equality issues can bring
valuable insights and resources. Working together on projects and campaigns can
increase the impact of your efforts on the wider community.

Plans for further action

In this part of the manual, we focus on practical steps to be taken to ensure continuity
in efforts to point out the position of female refugees and promote good practice
examples through media content. These plans for further action include organizing
campaigns to raise awareness, networking with relevant organizations, educating
young creators and monitoring effects through monitoring and evaluation.

1. Awareness campaigns
Recommendations for the organization of campaigns that promote better position and
equality in the media, with an emphasis on the inclusion of female refugees:

Identification of campaign objectives: Before starting the organization of a
campaign, it is important to clearly define the objectives. For example, a campaign
may aim to increase the visibility of refugee women in certain media, reduce
stereotypes in advertising, or encourage young people to think critically about the
treatment of female refugees.
Target audience: Campaigns should be aimed at young people, but it is important
to consider specific groups within this population, such as high school students,
students, young professionals, or young people from rural areas. Personalized
approaches increase engagement and campaign effectiveness.
Communication channels: Using social networks as the main communication
channel is the key to reaching a younger audience. Platforms like Instagram, TikTok,
and YouTube enable creative and interactive campaigns. Also, collaborating with
popular influencers can help spread the message.
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Campaign message: The campaign message should be clear, simple and inspiring.
Using positive examples, stories of successful women and creative visual content
can significantly increase the impact of a campaign.
Engaging youth: Involving young people in the process of planning and
implementing campaigns is key to their empowerment and motivation. They can
contribute ideas, creative solutions and be campaign ambassadors among their
peers.

2. Networking and cooperation with organizations
Strategies for connecting with civil society/non-governmental organizations,
educational institutions and media to support gender-sensitive and refugee-sensitive
content:

Partner identification: Identify organizations and institutions that share similar
values ​​and goals. These can be civil society/non-governmental organizations
dealing with human rights, women's associations, faculties, schools, and media
enterprises.
Development of joint projects: Initiate projects involving multiple organizations,
where each party contributes its resources and expertise. For example, educational
institutions can organize workshops, while the media provide a platform for
disseminating content.
Collaboration with the media: Develop strategies to engage the media as partners
in reporting on female refugees and their stories. This may include writing columns,
creating documentaries or broadcasting educational videos through local media
outlets.
Support networks: The creation of support networks between young creators,
organizations and media enables the exchange of knowledge, resources and
experiences, which can contribute to the long-term sustainability of gender-
sensitive and refugee-sensitive initiatives.

3. Education and training for young creators
Suggestions for educational programs that will help young creators develop skills for
creating gender-sensitive and refugee-sensitive media content:

Curriculum development: Creation of special educational programs that include
topics such as position of different profiles of women in society and concerned
localities, critical thinking with regard to media content, storytelling techniques,
and ethics in amateur and/or professional journalism. Programs can be
implemented through workshops, online courses or mentoring.
Practical exercises: Inclusion of practical exercises where young people create their
own media content, with an emphasis on female refugees and entrepreneurship.
This may include writing articles, recording videos, or creating visual campaigns.
Cooperation with experts: Hiring experts in the field of media, communication and
gender studies as mentors and lecturers can significantly contribute to the quality
of education.
Performance evaluation: Regular monitoring and evaluation of the progress of
young creators through feedback and evaluation of their works, allows adaptation
and improvement of the program.
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4. Monitoring and evaluation
Tools and methodologies for monitoring the effects of media campaigns and content
on female refugees:

Quantitative analysis: Using tools to monitor the number and type of media content
that tells stories about female refugees. This includes analyzing the representation
of refugee women in the media, the types of roles they are given, and audience
reactions.
Qualitative analysis: Exploring audience perceptions of gender issues regarding
labor market and business before and after campaigns. This may include focus
groups, interviews, and analysis of social media comments.
Monitoring of media trends: Regular monitoring and analysis of trends in the media
related to female refugees. This includes identifying positive developments, but also
new challenges and obstacles.
Reporting and adjustment: Reporting on the results of campaigns and activities at
regular intervals allows adjusting strategies and approaches, in order to achieve
better results in the future.
These plans for further action provide concrete steps and strategies that will ensure
the lasting impact of gender-sensitive and refugee-sensitive media content and
contribute to the achievement of equality in society.
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8. INTERNATIONAL
VIRTUAL YOUTH

EXCHANGE
Entrepreneurship Workshops

The Empowering Female Refugees Through Entrepreneurship workshop is
designed to introduce displaced young women to foundational entrepreneurship skills,
aiming to boost their confidence, employability, and economic independence. By
providing a safe, supportive, and interactive learning environment, this workshop
encourages participants to explore small business opportunities as a pathway to self-
sufficiency, social inclusion, and post-conflict empowerment. This aligns with the goals
of the FREE project, which seeks to improve participants' socio-economic status,
address gender inequalities in entrepreneurship, and facilitate their integration into
the labor market despite potential barriers related to their identity, background, and
circumstances.

Expected learning outcomes

By the end of this workshop, participants will:
Understand the basics of entrepreneurship

Participants will grasp what it means to be an entrepreneur, including the types
of small business opportunities they can pursue, and recognize how
entrepreneurship can contribute to their personal and financial independence.

Identify potential customers and create a simple brand
Participants will be able to identify a target audience for their business ideas and
use basic elements (such as colours, values, and tone) to shape a brand that
resonates with potential customers and reflects their unique vision.

Set realistic, achievable business goals
Using the SMART framework, participants will be able to create specific,
measurable goals for their business ideas, fostering a sense of focus and
direction in their entrepreneurial journey.

Understand basic financial concepts for small businesses
Participants will learn the basics of budgeting, income, expenses, and profit,
equipping them with fundamental skills for managing finances within a small
business setup.

Develop and present a simple business pitch
Participants will practice creating and delivering a brief, clear business pitch,
building confidence in self-expression and communication, which are essential
for engaging with potential customers or supporters.

Gain awareness of resources and support networks
Participants will be introduced to local resources and support networks (e.g.,
community centers, women’s entrepreneurship organizations) to encourage
continued growth and provide ongoing guidance in their entrepreneurial
endeavors.
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Duration: 2 Days, 2 hours each day (4 hours total)
Resources needed:

Online platform (e.g., Zoom, Microsoft Teams)
Virtual whiteboard (e.g., Miro, Jamboard)
Presentation slides
Handouts in PDF format if needed
Access to online resources for local support networks
Optional: Bilingual support for translation if necessary

Day 1: Introduction to Entrepreneurship and Brand Building

Session 1: Welcome and Workshop Overview
(10 minutes)

Objective: Create a welcoming, interactive environment where participants feel
encouraged to participate.
Activity: Group Introduction via Chat or Breakout Rooms. Participants introduce
themselves in the chat or in breakout rooms, sharing one skill or interest.
Workshop overview: Briefly explain the goals of the workshop and what
participants will learn, emphasising the value of shared learning and support.

Session 2: What is Entrepreneurship?
(30 minutes)

Objective: Introduce the concept of entrepreneurship in a relatable way.
Explanation: Describe entrepreneurship as creating something useful or valuable
to sell. Use relatable examples like food, crafts, or small services.
Activity: Business idea brainstorm – Split participants into breakout rooms and
introduce them to their virtual whiteboard. Each group brainstorms possible
business ideas (e.g., cooking, crafting, tutoring) and writes or draws these on their
virtual whiteboard. Encourage discussion to stimulate creativity. This allows
everyone to see the variety of possibilities and encourages creativity.
Discussion: Each group briefly shares their ideas. This allows participants to inspire
each other and think about various entrepreneurial paths.

Best practice: Use relatable examples and keep language simple. Emphasize that
entrepreneurship is about solving problems or meeting needs in their community.

Session 3: Identifying Your Customers and Building a Brand
(50 minutes)

Objective: Teach participants how to identify their target customers and introduce
brand basics in a hands-on way.
Identifying Customers (25 minutes):

Explanation: Explain that identifying customers helps to know who will buy your
product.
Activity: Customer portraits – Participants create a "customer portrait" using an
online drawing tool or on paper, then share via webcam or upload images to the
whiteboard. Encourage them to include things like age, gender, interests, and
where they might live.
Whiteboard sharing: After participants create their customer portraits, they post
their portraits on a shared document or whiteboard labeled "Our Customers."
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Brand Basics (25 minutes):
Explanation: Define a brand as the feeling people get when they think of a
business. Introduce elements like colours, personality, and values.
Activity: Brand mood boards – Participants create a digital mood board using
tools like Canva or by sharing images on a whiteboard. They create a small
“mood board” that captures the feeling of their brand.
Group sharing: Each participant briefly shares her mood board, explaining her
brand’s look and feel.

Best Practice: Use visuals and encourage creativity. Reinforce that branding helps
make a business memorable.

Session 4: Wrap-Up and Q&A
(10 minutes)

Objective: Reinforce key points and prepare for Day 2.
Recap: Summarise the day’s main points: entrepreneurship basics, identifying
customers, and brand mood boards.
Preview for Day 2: Briefly introduce the next day’s topics: setting goals and
creating a simple pitch.

Day 2: Goal Setting, Basic Money Concepts, and Pitching

Session 1: Setting Simple, Achievable Goals
(30 minutes)

Objective: Teach participants to set practical, achievable goals that align with their
business vision.
Explanation: Explain SMART goals as clear, specific, and time-bound targets.
Activity: Goal-Setting Activity – Divide participants into pairs into breakout rooms.
Each pair has access to a virtual whiteboard section where they write or draw one
goal for their business idea, making sure it’s clear and specific (e.g., “Sell 10 items in
the next two months”). Use prompts like:

“What do you want to achieve?”
“When do you want to achieve it?”

Each pair presents its goal to the group for feedback in the main room.
Best Practice: Encourage realistic goals, building participants’ confidence by focusing
on small, actionable steps.

Session 2: Basic Money Concepts
(20 minutes)

Objective: Introduce basic financial terms like income, expenses, and profit.
Explanation: Define income, expenses, and profit with examples, such as selling
handmade jewellery. Use a simple example: “If it costs €5 to make a necklace and
you sell it for €10, your profit is €5.”
Activity: Money Flow Chart – On the virtual whiteboard, draw a simple flow of
money in a business (expenses → income → profit). Then, participants use their
virtual sticky notes to add their own examples of costs and income sources for their
business ideas (e.g., materials, selling prices). These will create a group “money
map” visual.
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Discussion: Talk about how managing income and expenses helps ensure a
business makes a profit.

Best Practice: Visual aids like flowcharts and sticky notes make abstract financial
concepts more tangible and accessible.

Session 3: Crafting a Basic Pitch
(30 minutes)

Objective: Build confidence by helping participants create a simple, memorable
business pitch.
Explanation: Describe a business pitch as a quick way to tell others what your

business is and who it’s for.
Activity: Pitch Practice with Feedback – Pair up participants and give each person
2-3 minutes to share their pitch. Each pitch includes:

What they sell (e.g., handmade jewelry)
Who it’s for (e.g., people who love unique items)

Flipchart Feedback Wall: After practicing, each pair types one key phrase from
their pitch on a virtual sticky note and posts it on the “Pitch Wall” in the virtual
whiteboard. The group can leave positive feedback or suggestions on sticky notes
next to each pitch phrase, offering encouragement and ideas.

Best practice: Emphasise the importance of being clear and confident in pitching. Use
simple prompts to help participants focus on essential elements.

Session 4: Workshop Reflection and Next Steps
(10 minutes)

Objective: Wrap up the workshop with reflection and a plan for future steps.
Reflection – Each participant shares one thing they learned and one action they
plan to take after the workshop. This promotes a sense of commitment and helps
them think practically about next steps.
Resources list: Provide a list of local resources, including community centers,
women’s organizations, or online entrepreneurship tools, so participants have
ongoing support.
Certificates of participation: Send out certificates to celebrate their effort and
participation.



9. LOCAL ONLINE
WORKSHOPS
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9.1 CONTINUATION OF YOUTH
EXCHANGE EXPERIENCE

Online workshops provide an accessible and flexible way to equip our stakeholders,
young female refugees with entrepreneurial skills, advocacy tools, and social justice
knowledge. Implementing these locally focused workshops allows participants to learn
in their own environment while gaining insights relevant to their host communities
and cultural context. Here’s an in-depth look at why online workshops can be valuable,
along with advantages, disadvantages, and practical suggestions for implementation.

Online workshops offer several benefits, especially for young female refugees and
forcibly displaced women. They enable easy access to education and skill-building,
allowing participants to learn from experts and peers from different countries
participating in the project FREE. In the context of refugee communities, online
workshops can address barriers like lack of transportation, childcare, or schedule
flexibility. Workshops focused on entrepreneurial skills, for instance, will cover critical
topics like business planning, digital marketing, and financial literacy, tailored to each
participant's level and goals. The format encourages ongoing engagement, letting
young female refugees access content that is updated and relevant to their needs as
they integrate into the local economy or start small businesses.

Local online workshops and exchanges, developed and implemented by all the project
partners, intend to tackle all the issues that through this project we intend to solve: the
issue of youth unemployment, women refugee unemployment and tendency towards
reaching the higher point in employability (development of job specific skills and soft
skills) in all the target groups.

The framework of local online workshops is in line with the project’s specific objective:
“Fostering empowerment – active participation and sense of entrepreneurship of
women refugees.

Outputs:
Virtual Youth exchange
Virtual workshops on entrepreneurship

Target groups:
Young women refugees 18-30 years old.
Youth workers: young people with experience, expertise, passion or simply
interested in non-formal education and capacity building.
Organizations: private companies, stakeholders, potential partners, international
bodies.”
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Local online workshops tend to focus on:
Sharing experiences by being a platform for young refugee women to share their
experiences and challenges in entrepreneurship in the hosting communities, as
well as their cultural backgrounds, helping build solidarity among the participants
and encourage them to support each other in their entrepreneurship endeavours.
Capacity Building by providing training and mentoring on entrepreneurship in the
local context, helping equip young refugee women with the necessary skills to start
and run successful businesses.
Creating an opportunity for networking among young refugee women and with
other entrepreneurs and stakeholders in the entrepreneurship ecosystem of their
hosting countries, helping them to access resources, opportunities, and support for
their businesses.
Local language courses will be delivered to support the participants' inclusion in the
hosting communities.

Rationale

In today's interconnected world, the power of communication and shared experiences
has never been more vital. This is especially true for young refugee women, who often
face unique challenges as they navigate their new environments while preserving their
cultural identities. The local online workshops and exchanges are designed to address
these challenges by providing a supportive platform where participants can connect,
share their stories, and learn from each other.

The program is designed for 3 days and contains several activities that aim to give a
sense of community and belonging among young refugee women from diverse
backgrounds. It also seeks to empower participants with essential digital skills and
competencies that are crucial in today’s digital age.

Objectives of the programme

The local online workshops and exchanges set 3 main objectives, and each of them is
reached through different types of activities.

1. Providing a Platform for Connection and Sharing Experiences
Using several digital tools, such as online Zoom conferences, Miro-board (and if
possible — WhatsApp/Messenger Chat) we aim to create a supportive and inclusive
platform where young refugee women can connect with one another. The program
encourages participants to share their personal stories, challenges, and triumphs,
fostering an atmosphere of mutual support and understanding. And in order to make
it possible the program includes several Ice Breaking Activities, Supporting Groups,
Project work and Group Exercises. By sharing experiences, participants can learn from
one another, gain different perspectives, and find common ground despite their
diverse backgrounds. This exchange of stories and experiences not only helps in
building empathy and solidarity but also allows participants to feel heard and valued.
The connections formed during this program can lead to lasting friendships and
networks that extend beyond the duration of the exchange.
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2. Facilitating Cross-Cultural Understanding and Promoting Social Inclusion
Cross-cultural understanding is essential in today’s globalized world, especially for
young refugee women who are navigating new cultural landscapes. This objective
aims to promote awareness and appreciation of different cultures, traditions, and
perspectives among participants. Using such activity formats as Group Discussions,
Interactive games (Iceberg of cultures), Q&A sessions focused on cultural identity and
diversity, the program encourages participants to develop a deeper understanding of
their own and others’ cultural backgrounds.

Promoting social inclusion is another critical aspect of this objective. The program is
designed to create an inclusive environment where all participants feel welcome and
respected, regardless of their cultural or ethnic backgrounds. Through collaborative
exercises and discussions, participants will learn the importance of inclusivity and how
to advocate for it in their communities. This, in turn, can help break down barriers and
foster more inclusive and cohesive societies.

3. Developing Participants' Digital Skills and Competencies
In the digital age, possessing strong digital skills is essential for personal and
professional development. This objective focuses on enhancing participants' digital
literacy, ensuring they are well-equipped to navigate and utilize various digital tools
and platforms effectively and safely. The program includes practical exercises on digital
skills, workshops on Digital Literacy and Online Safety, Project work with digital tools
included, and apart from that it uses digital tools for general collaboration throughout
all the activities in the program..

By developing digital skills, participants will be better prepared to take advantage of
educational and professional opportunities that require digital competence. Moreover,
these skills can help participants stay connected with their peers and support
networks, access vital information, and engage in online communities. The program
aims to empower young refugee women with the confidence and knowledge to
leverage digital technologies for their personal growth and community engagement.

Research on challenges of refugee women

According to the United Nations High Commissioner for Refugees (UNHCR), at least
half of the total number of refugees in the world are women and girls. The refugee
experience and gender identity place them in situations that create significant
vulnerability. That vulnerable position is both: true and dangerous, as it gives women
not the sense of power and capability to solve problems and improve themselves, but
the feeling of helplessness and powerlessness.

Young refugee women face a multitude of challenges in their lives. These challenges
span various aspects of their existence, including:

Cultural and Social Status
Gender-Based Violence
Legal and Economic Barriers
Education and Employment
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Each of these challenges significantly impacts their ability to live safe, fulfilling, and
autonomous lives.

Main topics that will be covered during the Local online workshops and exchanges:

1. Cultural Identity and Diversity
Cultural identity is a crucial aspect of one's sense of self, particularly for refugees who
often experience significant cultural shifts. Embracing and understanding diversity can
help build bridges between different cultural backgrounds, fostering mutual respect
and collaboration.

2. Challenges and Opportunities for Refugee Women
Refugee women face unique challenges, such as navigating new legal systems,
accessing education and healthcare, and overcoming language barriers. However, they
also possess unique strengths and resilience that can be leveraged for personal and
community development.

3. Gender Discrimination
Gender discrimination affects many aspects of life for refugee women, including access
to education, employment, and social services. Understanding and addressing these
issues is vital for promoting gender equality and empowerment.

4. Digital Literacy and Online Safety
Digital literacy is essential in today's world, providing access to information, education,
and employment opportunities. Online safety is equally important to protect personal
information and well-being.

5. Personal Development and Leadership
Personal development and leadership skills are crucial for building confidence and
taking initiative in various aspects of life, from education and career to community
involvement.

6. Social Inclusion and Community Building
Social inclusion involves creating an environment where all individuals feel valued and
have the opportunity to participate fully in society. Community building strengthens
social networks and fosters a sense of belonging.

7. Mental Health and Well-Being
Mental health is a critical aspect of overall well-being, particularly for refugees who may
experience trauma and stress. Promoting mental health and providing support can
improve quality of life and resilience.

8. Barriers to Healthcare
Refugee women often face significant barriers to accessing healthcare, including
language barriers, lack of information, and financial constraints. Addressing these
barriers is crucial for ensuring their health and well-being.



9. Business and Entrepreneurial Skills Workshops
Topics like basic business planning, digital marketing, budgeting, and financial literacy
are highly applicable online. For instance, practical lessons on setting up online
marketplaces (e.g., Etsy or local equivalents) or learning e-commerce skills provide
immediate tools for participants to apply.

10. Advocacy and Leadership Skills
Online workshops can cover the basics of advocacy, social justice principles, and
community leadership. Role-play activities or digital storytelling sessions can help
participants practice public speaking and message crafting for advocacy.

11. Financial Literacy and Personal Budgeting
Sessions on managing personal finances, savings, and debt handling can be
transformational. Participants learn budgeting basics, saving strategies, and how to
avoid debt, which are valuable life skills for financial independence.

12. Language and Communication Skills
Language workshops are crucial for integration and confidence-building, especially in
host countries. Topics can include language basics, conversation skills, and job-related
communication, tailored to improve employability and daily interaction.

 13. Career and Job Search Skills
These workshops can focus on resume writing, LinkedIn profile creation, and interview
skills. Practical exercises and personalized feedback can enhance participants’ job-
seeking confidence and increase their chances of finding employment.

 14. Self-Confidence and Public Speaking
Public speaking workshops encourage self-expression and confidence. Young female
refugees can practice speaking in group settings, refine presentation skills, and engage
in self-assurance activities, helping them to advocate for themselves and their ideas.

15. Legal Rights and Resources
Knowing legal rights is essential for refugees. These workshops can introduce
participants to their rights in the host country (more specific per country where the
workshop will happen: Armenia, Cyprus, Italy, Moldova, Serbia or Ukraine), including
labor laws, access to healthcare, and support resources, empowering them to navigate
complex systems.

 16. Entrepreneurship and Innovation Lab
An interactive workshop where participants can brainstorm, plan, and pitch business
ideas. Covering essentials like business model development, risk assessment, and
innovation strategies, this lab nurtures entrepreneurial spirit.

17. Time Management and Productivity Skills
Essential for balancing personal and professional responsibilities, these workshops
cover prioritization, goal-setting, and efficient work habits. Participants learn to
maximize productivity and manage tasks effectively.

64
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 Target group

The primary target group should be young female refugees, especially those interested
in gaining entrepreneurial or advocacy skills to enhance their social and economic
inclusion. Tailoring the workshops to women aged 18-30 who are seeking employment,
have entrepreneurial aspirations, or are engaged in community advocacy will ensure
relevance. Additionally, considering literacy levels and digital access will help design
workshops that are both accessible and impactful.

Recommended Platforms for Better Outreach and Engagement
 Zoom: Ideal for real-time interactive workshops and webinars, with options for
breakout rooms and interactive polls.
Google Meet: Accessible with a simple link and a great option for sessions with
smaller groups due to ease of use.
WhatsApp and Telegram learning channels: Useful for outreach and ongoing
support, these platforms enable instant communication and can facilitate group
discussions.
 Facebook and Instagram Live: These platforms are great for reaching a wider
audience and providing publicly accessible content.
 TikTok shorts: This platform is great for reaching a wider audience and providing
publicly accessible content.
YouTube: For recorded content, tutorials, or webinars that participants can revisit as
needed. Videos can be made private or restricted to a specific audience.
Kahoot! and Mentimeter: Interactive tools that can be integrated into workshops for
quizzes, polls, and real-time feedback.

9.2 PROGRAMME FOR LOCAL
ONLINE WORKSHOPS

 In this program schedule proposal, several aspects were taken into account:
Timing of the program (3 days)
Important topics for discussions and workshops
Learning outcomes connected to objectives
Non-formal and (in)formal methods of learning

Programme (Annex 5) can be adjusted according to the format of the event. Exercises
may be combined or reshuffled, depending on the planned length of the
workshop/exchange, current goals and depending on the exact profile of participants. 

Trainers may use it creatively for other types of activities, experiment through their
practice and bring improvements through feedback. 
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Exercises:

1) Two Truths and a Lie
This classic ice-breaker helps participants get to know each other in a fun and
engaging way. Each participant takes turns sharing three statements about
themselves: two truths and one lie. The others then guess which statement is the lie.
Instructions

Each participant prepares three statements about themselves—two true and one
false.

1.

One participant names herself and shares: the name, pronoun and three
statements.

2.

The other participants discuss and guess which statement is the lie (they can write
their guesses in chat or say out loud)

3.

The participant reveals which statement was the lie.4.
Continue until all participants have had a turn.5.

2) Virtual Scavenger Hunt (Another option for Ice Breaker)
A virtual scavenger hunt encourages participants to move around their environment
and share personal items, fostering a sense of connection and fun.
Instructions

Prepare a list of items for participants to find in their environment (e.g., a favorite
book, a unique souvenir, something red).

1.

Share the list with the participants and set a time limit (e.g., 5 minutes).2.
Participants find the items and return to show them on camera.3.
Each participant takes turns explaining the significance of their items.4.

3) Story Sharing Circles
Participants share short personal stories based on prompts, helping them connect on a
deeper level through shared experiences.
Instructions

Prepare a set of prompts (e.g., "A memorable moment from my childhood," "A
challenge I overcame," "A place that is special to me").

1.

Divide participants into small groups or pairs.2.
Each participant selects a prompt and shares a short story related to it.3.
Group members listen actively and can ask follow-up questions or share related
stories.

4.

4) Iceberg of cultures
Instructions

Introduction1.
Begin by explaining the metaphor of the iceberg as it relates to culture. Just like
an iceberg, a small portion of culture is visible above the surface (observable
behaviors and practices), while a larger portion lies below the surface (values,
beliefs, and assumptions).
Show an image of an iceberg to illustrate the concept.
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2. Drawing the Iceberg
On the interactive Miro-board (or FigJam), draw an iceberg with a visible part
above the waterline and a larger, hidden part below the waterline.
Label the top part "Visible Culture" and the bottom part "Invisible Culture."

3. Brainstorming Visible Culture
Ask participants to brainstorm examples of visible cultural elements that are
easily observed. These might include:

Language
Clothing
Food
Festivals and holidays
Art and music
Gestures and greetings

Write these examples on online-sticky notes (inside the board) and place them
on the visible part of the iceberg.

4. Exploring Invisible Culture
Next, ask participants to think about the deeper, less visible aspects of culture.
These might include:

Values and beliefs
Norms and customs
Attitudes towards time and space
Gender roles
Concepts of family and community
Ideas about leadership and authority

Write these examples on sticky notes and place them on the submerged part of
the iceberg.

5. Examples using personal experience
Then ask participants to share 1 visible and 1 invisible element of their own
culture. 
To pass a turn, every participant has to name the next person and ask about her
thoughts on elements.

6. Additional questions for the facilitator that can be addressed to the group 
Why do you think certain cultural elements are more visible than others?
How do the invisible aspects of culture influence the visible aspects?
Can you share an experience where you encountered a cultural difference that
was not immediately visible?
How can understanding the invisible aspects of culture improve cross-cultural
interactions and relationships?

Considerations for a Facilitator/Trainer

When facilitating a youth exchange program, especially one involving young refugee
women, there are several critical factors to consider to ensure the program's success
and the participants' well-being. 
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Below are key considerations, potential risks, and areas requiring special attention:

1. Sensitivity to Trauma and Personal Experiences
Many refugee women may have experienced trauma or stressful situations.
Discussions about personal challenges can trigger emotional responses.
What a facilitator can do:

Create a Safe Space: Establish a supportive and non-judgmental environment
where participants feel comfortable sharing their experiences.
Provide Support: Have mental health professionals available for participants who
may need emotional support.
Be Observant: Watch for signs of distress and be ready to offer assistance or modify
activities if necessary.

2. Cultural Sensitivity and Respect
Participants come from diverse cultural backgrounds with different customs, beliefs,
and values.
What a facilitator can do:

Cultural Awareness: Educate yourself about the cultural backgrounds of
participants to avoid misunderstandings.
Respect Diversity: Encourage participants to share their cultures and respect
different perspectives.
Inclusive Language: Use language that is inclusive and respectful of all cultural
practices.

3. Language Barriers
Participants may have varying levels of proficiency in the programme's primary
language.
What a facilitator can do:

Multilingual Support: Provide materials in multiple languages and, if possible, have
interpreters available.
Clear Communication: Use simple, clear language and check for understanding
frequently.
Visual Aids: Use visual aids, such as slides and diagrams, to enhance understanding.

4. Managing Group Dynamics
Group activities can sometimes lead to conflicts or exclusion.
What a facilitator can do:

Team Building: Implement team-building exercises early on to foster a sense of
camaraderie.
Conflict Resolution: Have strategies in place for mediating conflicts and promoting
positive group dynamics.
Inclusive Participation: Ensure that all participants have equal opportunities to
contribute and engage.
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5. Technology and Digital Literacy
Participants may have different levels of familiarity and comfort with digital tools.
What a facilitator can do:

Technical Support: Offer technical support to help participants navigate online
platforms.
Digital Literacy Training: Include sessions on basic digital skills to ensure everyone
can participate fully.
Backup Plans: Have contingency plans for technical issues, such as internet
connectivity problems.

6. Privacy and Confidentiality
Participants' personal stories and experiences should be handled with care.
What a facilitator can do:

Confidentiality: Emphasize the importance of confidentiality and ensure that
participants' information is protected.
Safe Sharing: Encourage participants to share only what they are comfortable with
and respect their boundaries.
Secure Platforms: Use secure online platforms to protect participants' data and
privacy.
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This manual serves as a comprehensive guide to the FREE project that is aimed at
empowering young female refugees and displaced women across the EU and Eastern
neighborhood by fostering entrepreneurship, employability and resilience. The manual
outlines the project's goals, methodologies and activities, emphasizing the importance
of addressing systemic barriers, reducing gender gaps and promoting social and
economic rehabilitation in post-conflict settings. Through detailed sections on non-
formal education, trauma-informed care, intercultural communication, technology
skills training, etc., the manual provides practical tools and training strategies for youth
workers, trainers and leaders. By leveraging insights from research and real-life
applications, it aims to enhance the capacity of stakeholders to drive meaningful
change, offering a pathway to integration and self-sufficiency for its target audience.

METHODOLOGICAL FRAMEWORK
Within the framework of the project FREE there has been conducted a research that
provided a solid foundation for understanding the challenges and opportunities faced
by young refugee and displaced women in achieving entrepreneurship and
employability. With the help of a mixed-methods approach the research revealed key
barriers such as discrimination, language and cultural barriers, financial constraints,
limited access to education and employment opportunities. The findings underscored
the importance of non-formal education in providing refugee and displaced females
with practical digital and soft skills, fostering entrepreneurship and promoting
resilience. 

ENTREPRENEURSHIP AND BUSINESS SKILLS
TRAINING

The training modules on entrepreneurship and business skills within the FREE project
equips young refugee women with the critical knowledge and tools needed to
navigate the complexities of starting and sustaining a business. By focusing on core
areas such as marketing principles, financial management and business planning,
participants gain a comprehensive understanding of market dynamics, financial
stability and strategic implementation. The inclusion of practical frameworks like the
STP model, Business Model Canvas and SMART goals ensures that trainees can
effectively translate theoretical insights into actionable strategies. Through these
modules, the project empowers participants to overcome challenges, build sustainable
ventures and contribute meaningfully to their communities' economic and social
development.
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INTERCULTURAL COMMUNICATION TRAINING
The exploration of intercultural communication underscores its critical role in fostering
understanding, cooperation and respect among diverse cultural groups. Culture, as a
dynamic system encompassing values, norms, behaviors and communication styles,
profoundly shapes human interactions. The multifaceted nature of culture—ranging
from visible elements like traditions and attire to hidden aspects such as values and
beliefs—necessitates a nuanced approach to understanding and navigating cultural
diversity. Frameworks like Hidalgo's cultural levels and Hofstede's dimensions provide
valuable tools for analyzing cultural differences and similarities, enabling individuals to
move beyond ethnocentrism toward ethnorelativism. By embracing openness and
reciprocity, intercultural communication becomes a powerful mechanism for bridging
divides, fostering meaningful connections and enhancing collaboration across cultural
boundaries. 

In the manual there is suggested a number of training methods aimed to foster self-
awareness, challenge stereotypes and promote effective communication and mutual
understanding across diverse cultural and social groups, making participants more
equipped to navigate intercultural interactions.

TRAUMA-INFORMED CARE TRAINING
Trauma-Informed Care (TIC) is essential for addressing the mental health challenges
faced by young female refugees, whose experiences of displacement, gender-based
violence and discrimination create significant barriers to integration and well-being. By
prioritizing safety, choice, trust, peer support and cultural sensitivity, TIC provides a
compassionate framework that empowers vulnerable target audiences and fosters
recovery. 

Organizations supporting displaced and refugee women must adopt trauma-informed
practices, including specialized training for staff and supervision frameworks that
prevent secondary trauma. Such approaches ensure that services are both effective
and empathetic, helping female refugees rebuild their lives with dignity and resilience.

ADVOCACY AND SOCIAL JUSTICE TRAINING
Advocacy and social justice training equips young female refugees with the skills and
knowledge to address systemic barriers, advocate for their rights and foster more
inclusive societies. By focusing on critical issues such as gender-based inequality,
limited access to resources and discrimination, through practical workshops, group
projects and digital campaigns, the target audience can acquire the tools needed to
influence policies, address injustices and promote integration, laying the groundwork
for meaningful and sustainable social change.
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TECHNOLOGY AND ONLINE COMMUNICATION
TRAINING

Technology and online communication training plays an important role in shaping
perceptions and fostering social change, particularly in improving the representation
and visibility of female refugees. By addressing the needs of diverse stakeholders, from
content creators to NGOs and media professionals, the training provides practical
strategies for creating inclusive, gender-sensitive media content. It underscores the
importance of responsible use of social media, critical thinking and collaboration in
breaking stereotypes and promoting equality. Technology should be used as a tool for
amplifying marginalized voices and driving positive societal impact.

INTERNATIONAL VIRTUAL YOUTH EXCHANGE
The manual presents the developed 2-days training Entrepreneurship Virtual
Workshop which was designed to introduce displaced young women to foundational
entrepreneurship skills, aiming to boost their confidence, employability and economic
independence.

LOCAL ONLINE WORKSHOPS
Local online workshops are an inclusive, accessible and flexible platform for
empowering young female refugees. By focusing on entrepreneurial skills, advocacy
tools and digital literacy, these workshops aim to address key challenges such as
unemployment, cultural adaptation and social exclusion. Through culturally sensitive
approaches, interactive activities, tailored content, strong emphasis on practical skills,
community building and addressing unique refugee challenges, the suggested online
workshop fosters connection, cross-cultural understanding and self-confidence among
participants, preparing young women to become active advocates for social change.
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12. ANNEXES
ANNEX 1. AIDA MODEL

Source: growhackscale.com

76



ANNEX 2. THE MODEL DESIGNED BY
M. BENNETT 
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Criteria Forms Specifications

Number of persons

intrapersonal with oneself (inner monologue or verbalized)

interpersonal between two people

in small group in the case of a face-to-face group relationship

public
the audience is a large audience, in direct relationship
(conference, meeting) or indirect (newspaper, TV) with the
broadcaster

Status of interlocutors

vertical
between partners with unequal statuses (student-teacher,
soldier-officer, etc.)

horizontal
between partners with equal statuettes (student-student,
soldier-soldier, etc.)

The code used

verbal by using voice, expression

nonverbal with the help of gestures

paraverbal

tone of voice, speed of speech, rhythm and inflections of
speech, intensity, volume of voice, pauses, emphasis, other
sounds produced (onomatopoeia, moaning, grunting,
sighing, laughing)

The purpose of the
communicative act

accidental incidental

subjective
expresses the emotional state of the speaker due to the need
to discharge and rebalance following the accumulation of
mental tension (+ or -)

instrumental
has a specific purpose, a certain effect is obtained in the
receiver's behavior

According to the mode of
deployment

direct mutual face to face

indirect mutual by telephone, radio, television

direct unilateral sending the message that does not require a response

indirect unilateral letters, movies

After the degree of formalization
formal official

informal unofficial

According to the normative type

of subordination is based on legal administrative norms

collegial is based on moral administrative norms

friendly is based on moral-psychological norms

ANNEX 3. TYPES OF
COMMUNICATION
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ANNEX 4. SITUATIONS FOR THE
TRAINING MODULE “GUESS WHO’S
COMING TO DINNER?”

DAUGHTER 

The situation: 
You have decided to face your family and tell them that you want to live with your
black boyfriend. 
You start the roleplay. You announce to your family that you are going to live with
your boyfriend, who is black. Try to defend your decision and argue that you are
going to make a stand to counter the prejudice against relationships between
young people and especially relationships between young people of different origins

MOTHER 

The situation: 
Your daughter has a black boyfriend with whom she has a very close relationship. 
You love your daughter very much but you do not understand how she could do this
to you. You support your husband in everything he says. You do not threaten your
daughter, rather you tend to feel sorry about the pain she causes you. You think the
black boy will abandon her and that she will suffer a lot.

OLDER BROTHER 

The situation: 
Your sister has a black boyfriend with whom she has a very close relationship 
In principle you do not care if your sister goes out with a black man, and in fact you
defend the right for people to be free in their relationships. Nevertheless, when your
mother says that he is likely to abandon your sister you start to think that he might
be using her. You show your concern and want to protect your sister.

FATHER 

The situation: 
Your daughter has a black boyfriend with whom she is developing a very close
relationship. 
You are the authority in the home, and you don't approve of your daughter's
relationship. You represent the moral mainstream and you care about what people
will say. You do not consider yourself racist but your daughter marrying a black is
something different. Think of a strict father and argue as he would argue.
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Timetable Activity Description
Digital tools

used

Non-formal
& Informal
learning
methods

used

Learning Outcome

DAY 1

AM(30 min)
Welcome &

Program
presentation  

Introducing moderators
and facilitators of the
programme
Introducing the agenda
and schedule for the next
(three) days/activities.
Creating a welcoming and
inclusive atmosphere

Zoom
PowerPoint

Audiovisual
presentation

Participants have met
moderators and facilitators

Participants are aware of
all the main details of the
programEnergizer for the
day

(1 hour)
Getting to
know each

other

Meeting  the participants
2 Truths and 1 Lie
Sharing

Zoom
Miro-board

Name and Ice
breaking
game 

Team-
building
game

Participants briefly know
each other

(1 hour)
Iceberg of
cultures

Using the framework of
the game participants
(together with the
facilitator) will discuss the
topic of cultural identity
and diversity.
Sharing personal
experience

Zoom
Miro-board
// FigJam

Interactive
game using
new digital
tools

Participants have shared
their own cultural identity
with others

Participants have learned
about elements of other
cultures

BREAK (1 hour)

PM(2 hours)

WORKSHOP
 “Unlocking
Potential:

Pathways to
Education,

Employment,
and Personal

Growth”

Identifying educational
opportunities
 Discussion on available
educational resources and
programs

1.

Tips for accessing
scholarships and financial
aid

2.

Interactive session:
Participants share their
educational goals and
challenges

3.

Leveraging Employment
Opportunities- Resume
building and interview
preparation tips
Action Plan
Useful resources 

Zoom
PowerPoint

ChatGPT

Lecture

Presentation

Interactive
session with

tasks

Participants have learned
about ways to overcome
challenges in education
and employment

Participants got the list of
useful resources that can
help to find
jobs/universities/programs/
internships

Participants got to know
how to use digital tools
such as Google
Search/Chat GPT for their
personal requests on this
topic

Participants made action
plan for themselves

Short break (30 minutes)

ANNEX 5. PROGRAM OF LOCAL
ONLINE WORKSHOP 
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(1 hour)

Group
Discussion on

Challenges
and

Opportunities

Dividing participants into
small groups to discuss
their personal challenges
and opportunities as
refugee women.
(Providing guiding
questions to facilitate the
conversation)
Each group thinks about
their potential solutions
and opportunities, using
the information they
learned on previous
workshop, and presents
them

Zoom with
breakout
rooms
PowerPoint
// Google
Doc
Miro-board

Group work

Discussion

Presentation

Participants worked in
small groups that helped
to build stronger
connections among them

Participants used
information from the
workshop on practical field

Participants improved
their soft-skills during
group work and
presentation

Participants solved a real
problem/challenge that
they face in real life

 (1 hour)
Evening
support
group

Sharing your hopes, fears,
and expectations about
the programme

Zoom with
breakout
rooms

Sharing
group

Participants have shared
their hopes, fears and
expectations

Moderators have evaluated
the rest of the program
according to these insights
(what can be
added/changed) 

DAY 2

AM(30 min)
Story Sharing

Circle

Participants share short
personal stories based on
prompts, helping them
connect on a deeper level
through shared
experiences.

Zoom
Ice breaker

exercise

Participants have shared
their personal stories and
learned about others,
which helped to make
connections stronger and
deeper

 (2 hours)

WORKSHOP
“Digital

Literacy and
Online Safety”

Learning about digital
literacy, covering essential
digital tools, online safety,
and privacy settings. 
Making your social
networks safer: providing
real-time assistance and
feedback
Interactive Exercise: quiz
about popular
mistakes/beliefs on the
topic

Zoom 
Google
forms // Quiz
Maker //
Mentimeter

LectureI

nteractive
Quiz

Participants have learned
about digital literacy and

online safety

Participants used this
knowledge to correct their
digital accounts in social
networks (that were not
safe)

Participants feel safer

BREAK (1 hour)

PM(1 hour)

WORKSHOP
with
advocates
“Intersectional
discrimination
: how to
defend
yourself” 

How to recognize
discrimination based on
gender, ethnicity, religion
etc. 
How to effectively
advocate for your rights
Who can help? Useful
online resources,
organizations all over the
world

Zoom 
PowerPoint/
/ Canva

Lecture

Guideline

Participants learned about
ways to defend themselves

Participants got the
guidelines with useful
online resources and
organizations that can
help
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 (1 hours)
“I can defend

myself!”
game

Role-playing exercise to
help participants practice
advocating for their rights
in situations involving 
discrimination (with pre-
prepared situation cards)

Zoom with
breakout
roomsMiro-
board //
FigJam

Content-
related
exercise

Role-playing
game on
leadership
skills

Situation
simulator

Participants improved
their leadership skills

Participants had the
experience of defending
themselves 

Participants felt more
empowered

Short break (30 minutes)

(1 hours)
Guided

mindfulness
meditation

Together with professional
coach, we will learn several
techniques that help with
stress management and
emotional control

Zoom 
Online

practice

Participants learned
techniques that help to
cope with tension, anxiety,
stress in your everyday life

 (1 hour)
Support
group

Creating a safe space for
participants to share their
mental health experiences
and provide peer support

Zoom 
Sharing
Group

Participants shared their
own experience and

helped each other out
while discussing difficult

situations

DAY 3

AM(2 hours)

Project work
“Getting

through a
challenge”

Dividing participants into
small groups and giving
them a task to prepare
short 5-minute
presentation on resolving 1
concrete
problem/challenge from
their personal life, using
digital tools, knowledge,
support.
Moderators support the
groups with advice and
help to solve digital
problems

Zoom with
breakout
rooms
PowerPoint/
Canva

Project work

Participants used their
communication skills,

digital skills and
knowledge to prepare

presentations

 (1 hour)
Panel talk on

Social
Inclusion

Inviting community
leaders to discuss
successful strategies for
social inclusion and
community building
Facilitating a Q&A session
to engage participants.

Zoom
Panel talk

Q&A

Participants met
community leaders from

different countries

Participants participated in
the discussion on social

inclusion

Participants learned about
opinions on the topic and

current challenges

BREAK (1 hour)
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PM(1 hour)
Presentation

of project
work

Presenting results of
group work in the format
of presentation

Zoom
PowerPoint
// Canva

Presentation

Q&A

Participants showed that
they improved their digital
skills and soft-skills while
preparing and presenting
the results of group work

(1 hour)
Discussion

on
Healthcare

Together with
healthcare providers
we will discuss
common barriers and
sharing strategies for
overcoming them
.Q&A session for
participants

Zoom Discussion

Participants discussed
healthcare issues and
learned about strategies
for overcoming
challenges in this area

Short break (30 minutes)

(2 hours)
Final

Evaluation &
Sharing

Reflection circle
Action plan for
participants (what I took
and what i am going to
do)
Feedback
Sharing thoughts and
emotions about the
programme

Zoom
Miro-board
// FigJam

Sharing

Reflection
activity with
online sticky

notes

Participants formulated
their thoughts on
programme

Participants shared what
was useful and what was
not

Participants gave
constructive feedback

Participants shared their
personal emotions
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Facebook - https://www.facebook.com/profile.php?
id=61557812790350

Instagram - https://www.instagram.com/free_project24?
igsh=MWxlZ3RuMDM1dGw4aQ%3D%3D

SOCIAL MEDIA

https://www.facebook.com/profile.php?id=61557812790350
https://www.facebook.com/profile.php?id=61557812790350
https://www.facebook.com/profile.php?id=61557812790350
https://www.facebook.com/profile.php?id=61557812790350
https://www.instagram.com/free_project24?igsh=MWxlZ3RuMDM1dGw4aQ%3D%3D
https://www.instagram.com/free_project24?igsh=MWxlZ3RuMDM1dGw4aQ%3D%3D
https://www.facebook.com/profile.php?id=61557812790350
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